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Coastal West Sussex: Enterprise Skills Coordination

1.0 Introduction

1.1 Background

This report details the findings of an evaluation of enterprise skills provision and placement activity in
further education (FE) and higher education (HE) in Coastal West Sussex as well as enterprise activity in
primary and secondary schools across thelgtof West Sussex.

Theprojectwas commissioned followingtida SSGA Y3 . zaAYSHEATBSERAGKS &1 Af
workshop on the 2% April 2010. The workshop held at Ricardo in Shoreham brought together
representatives of business support orggations, local authorities and education providers to:

- Share ideas and best practice in relation to skills support for businesses

- Identify gaps and future opportunities for collaboration responding to business needs

- Develop a more closely coordingtemployer engagement function for coastal businesses

At the workshop it was identified thatxéensive research was neededdrthe enterprise skills and work
placement agenda throughout Coastal West SusBe&.studyinvestigateghe progression of entgrise
skillsprovisionstarting in pimary through to higher education arams to identify anygapsor

inconsistencies in enterfse provision. The study also analyses business perceptions of work placements
and how the offer can be better communicatedlosinesses. The repgotoposestangible solutiongo be
taken forwardandrecommerdssynergies and linkages with regional and national enterprise programmes
that will realise the potential in West Sussexriorease and improve the enterprise educatidfeang.

Therecessionthe/ 2 YLINSKSYy aA @S { LISYRAYy3a wSOASG Locgl Rutedpasdly | i A
Partnership makes this a particularly timely stu@iere is a growing need to develop an entrepreneurial

culture and improve the entprise skills provision from an early ageorder to ensure a higher level of

start ups and improved employment prospects in a knowledge based economy.

The project is comprised of three interlinking strands:

Strand 1 focuses on enterprise skills psown in further and higher education, looking at curricular and
extracurricular enterprise education, and support for start up ventures.

Strand 2 focuses on work placements at all levels of education, how these are coordinated and marketed,
business peareptions, the benefits of, and barriers to, taking work placements.

{dNI YR o KFa | ¥F20dza 2§ lodkikgSt edtedpise hthd @rrichlyni; S NILINA &4 S |
extracurricular activity, and the progression of enterprise skills provision.
1.2 Objectives of the study
The key objectivesf the study were to
- Inform and develop a new approach to enterprise and the broad work placement agenda
- Identify gaps in enterprisskillsprovision in Coastal West Sussex and develop tangible solutions
- Identify the key benefits and impacts for businesses throudding work placementsand propose

recommendations on how these are communicated to businesses without making the market more
complex
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1.3 Definitions

Theterms WnterpriseQ@nterpriseeducatio? | YR WSy (i NaBe distihot iSedahiidskvihichran
differ between institutions and organisationsn order to ensureconsistency when discussing these terms
working definitiongDFE 2010)are provided below:

Enterprise
G !  asRills ardl &ttitudes that can enable a culture of innovation, creativity, risk taking and
SYiNBLINBY SdzNBE KA L¥

Entrepreneurship
a{LJQuu)\yEI 2LIIR2 NI dzyAGASas ONBFGAYy3 yS¢é ARSIFaA |yR
G2 g2NJAy3a NBIF A Aéé

Enterprise Education

dThe core principle of Enterprise Education is to ensure young people are well equipped in facing the
challenges of the world of work and entrepreneurship, resulting in a positive outcome for individuals,
communities and the econamé

A glossary ohbbreviationds included in ppendix 2 of the report.
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2.0 Methodology

The data collection outlined below was conducted between October 2010 and March 2011.
BackgroundwWork

Initial desk based researgtas carried ouinto the current activity of the seven Coastal West Sussex
further and higher education institutiorn@@niversity of Chichester, University of Brighton, University of
Sussex, Brighton and Hove City College, Chichester College, Worthegg Qddirthbrook Collegep wider
scope of research into regional and national enterprise programmes was also conducted.

Nationwide examples of best practigeenterprise skills provisiceindencouraging entrepreneurs were
collected.These includergarnisations such a€nterprise UK, Enterprising Colleges Project, Skilled Up Itd,
Young Peoples Enterprise Forum, Young Enterprise UK ahtiomal Council for Graduate
EntrepreneurshigNCGE).

A number of strategies angrevious research in this arémve been used to guide and infotihre project.
These includeFramework for Action on Skills in West Sussea&stQo Capital bcalEnterprisePartnership
Skills and Enterprise in Rural West Sussex, BusinggerSEramework for West Sussex aie 20D
NCGESurvey of Enterprise and Entreprenship in Higher Education

Online Survey

Three online surveys were created, one for each of the three project strands, to gain a complete picture of
enterprise in education and a business perspective of the work placement agenda.

1) The further and higher education enterprise survey was coreglby representatives from: University
of Chichester, University of Brighton, University of Sussex, Brighton and Hove City CollegsteChiche
College, Worthing College ahbbrthbrook College.

2) The primary and secondary school survey achieved a respate of 19% providing a total sample of 51
West Sussex schools from the 269 that were contacted. The sample is made up of 31 primary and 20
secondary schools.

The objective of these two surveys was to provide adepth analysis, focussing on a numlog¢ key
elements that provide a picture of enterprise skills provision at each institution or school.

3) The work placement survey provided a sample of 34 busine86és.of these businesses are SMEs and
88% are located in West Sussex.

The objective bthis survey was to identify the type of work placements that are being offered by
businesses, the benefits of and barriers to, offering work placements.

Consultations and Caseusly Visits

In additionto the three onlinesurveys, a number of case study visits were conducted to add validity to
survey results and collect relevant issues, opinions and suggestions with regard to enterprise skills
provision.

Sixcase study visits to schoalgere conducted, including five sobls with a business and enterprise
specialism.Visits and telephone interviews with the seven further and higher education institutions were
also carried out with representativaésvolved in enterprise, such aBnterprise Coordinators, Vice
Principals ad Business Development Managers.
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Consultations with representatives from regional enterprise programmes took place to obtain a national
picture of best practice in enterprise skills provision.

A full list of consultations and organisations involvethia project can be seen irppendix 1 of the report
Workshops

An education provideworkshoptook place orthe 4™ April 2011. This workshop brought together 31
representatives from secondary schools, further education, érigiducation and local authibies to hear
the findings from the projegtexamples obest practican enterprise skills provisicanddevelop actions
going forward from the project recommendations.

A Business Bretdst will also take place in Ju811 to inform local business dfe actions around
enterprise skills and to market a product that will improve the links between education and businesses in
West Sussex.
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3.0 Strategic Context

The economic performance in Coastal West Sussex is significantly lower than that of the South East region
as a whole.The key issues along the caaghich are interlinkedare:

- Low value/ low wage economy

- Low skills base

- Low levels of enterprise and bosss formation

Coast to Capital Local Enterprise Partnership http://www.westsussex.gov.uk/LEP

Further and higher education institutions have a magontribution to maketo the newly forming Local
Enterprise Partnerships (LEP) and at a national level to inlmovand economic development (NEG

2010). The Coast to CapitdtP includeSatwik DiamondBrighton and HoveCoastal West Sussex, Rural
West Sussex androydon Thestrategyoutlined by the LERas a focus on international growth and
entrepreneurship with an aim to transform business and economic performance so that the area can
compete in any international marketplace. The key driver for this strategy wilttisng new business
formation andrelentless @trepreneurshif. The Coast to Capital stratedgscribes Coastal West Sussex as
dan area with lower bsiness performance than the region as a whold, with the potential of greater
employment growth inte creai A S ' yR (2dz2NAayY &ASO0G2NA®SE

In terms of boosting entrepreneurship and business formation, the strategy highlights the importance of
embedding a strong enterprise culture among young peopmmunities and with groups whidtave

no enterprise experiencerametworks. In addition, effective services for all stanps and early stage
businesses in all of the five interlocking local economies will be essential.

Business Support Framework for West Sussex (WSCC, 2010)

As detailed in the recerBusiness Support Framework for West Sugéexcounty is underperforming in

the areasof entrepreneurship productivity and employmentrgwth, in relation to the rest of the South

East region. The long term goals that this framework sets out include developing higher levels of business
density, €ading to the creation of a higher number of jobs that are attractive to young people, offering a
rich variety of careers for all residents.

The key factors in making these goals a rgalitpport the vision of the LEP: to creatstrong
entrepreneurialculture in all parts of our communities, with high rates of business creation and survival.

In Coastal West Sussex specifically, development of this enterprise culture through work with schools,
further and higher education should Imégh priority. Thereshould also be stronger linksrgedbetween
business and schools, colleges and universities.

Framework for Action on Skills in West Sussex (WSCC, 2009)

Thisframework produced for West Sussex County Cousatigestdhat regeneration in Coastal West
Sussex shoulble educatioded to address the coastal area issues and encourage progression
opportunities. It includes:
- The education/ skills infrastructure ¢ with a wider curriculum and increased enterprise provision
- Planning and deliverychangescY2 NB O2ft f I 602N} GA2y 0SisSSy C9 |y
aspirations including an enterprise culture among students and a unified marketing plan to
promote the area

This involvesvorkingwith schools on entrepreneurship and raising aspirations,iaridrther and higher
educationcreating an enterprise culture amogudents as welhasincreasingcollaboration between

employer engagement teams. The vision for Coastal West Sussex set out in this framework is a place where
the enterprise culture comhbies with an excellent quality of life and environment.


http://www.westsussex.gov.uk/LEP

Coastal West Sussex: Enterprise Skills Coordination

The Coast to Capital proposal states ttieg Local Enterprise Partnership will have a clagationship with
the Universitieof Brighton, Chichester and Sussex to ensure theresisaglink between businesses and
the generation of higher level skills in the workforce.

In order to embed this enterprise culturthe LEP will work with education, FE and HE to ensure every
young person and student has consistently high quality exposure to entreqrgmip training at each stage
of their education.

Coastal West Sussex Regeneration
www.westsussex.gov.uk/idoc.ashx?docid=6a79488@64912-b8a5709b79007fa2&versiond

In addition the DTZ (2009) report suggests that the high levels of entrepreneurship in Chichester and
Brighton show there is a great potential to promote enterprise in Coastal West Subkagéis not being
realised at the momentThe report recommends that all FE and HE institutions in the area should have a
strategy for instilling an enterprise culture il students and providing statip space for students.

Funding

HEIF www.hefce.ac.uk/econsoc/buscom/heif/

In relation to enterprise activity in higher education, the Higher Education Innovation(FdiBtFhas been

reformed and £150 million per year will be allocatedthe period 2011 2015.

Institutions will only receive an allocation where they can demonstrate a critical mass of beneficiaries and
impact, as measured by external knowledge exchange earnings performance. (HEFCE, 2011)
InstitutionCallocationswi £ 6S OF f OdzZf SR 2y GKS LISNF2NXIyOS YS
reform of HEIF. There will be a maximum cap to the allocation to an HEI of £2.85 million. The new HEIF
allocations will begin in August 2011.

Performance measurdsr the allocation of HEIF funding

contract research income (FECI)

consultancy income (HECI)

income from use of facilities and equipment (BEI)

HESA nowredit-bearing continuing professional development courses
regeneration income (HBCI)

intellectual property income (HBCI)

> > > > > > >

Knowledge Transfer Partnership income from the Technology Strategy Board.

Review of Higher Education Funding http://hereview.independent.gov.uk/hereew/report/

In addition, he recent Independent Review of Higher Education Funding & Student Fistates that

more investment should be available foighereducation; however, this will be achieved through

LISNRdzr RAy3 &aGdzRSyida G2 WLI @& Y2NBQ Ay 2NRSNJ G2 w3Ss
system, whereby popular HEIs can grow to meet student demand and the choices of students will shap

the landscape of higher education.

For higher education institutions the proposal will mean more competition, more say and control for

institutions, put the emphasis on quality of experience and give an opportunity to raise more investment.


http://www.westsussex.gov.uk/idoc.ashx?docid=6a79486e-a906-4912-b8a5-709b79007fa2&version=-1
http://www.hefce.ac.uk/econsoc/buscom/heif/
http://hereview.independent.gov.uk/hereview/report/
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4.0 Enterprise Skills Provision in Further (FE) and Higher (HE) Education

The Coastal West Sussex Regeneration r§g0A9) recommensl that further and higher education

institutions in Coastal West Sussex should build stronger links to ensure the progrdssiterprise at

this level. On a national levé is suggested that the commitment enterprise is not maintained as
SYGSNIINRAAY3T aiddzZRSyiaQ LINPINBaa GKNRdAdzZAK GKS C9 |y
where enterpriseactivity is mininal, it is focused on vocational studies and associated with self

employment; not as an integrated part of an approach to teaching and learning and the curriculum (EDAW,
2006). In higher education, the overall experience, regardless of subjectcareamtribute strongly to
entrepreneurship KMoreland, 2006)

This section of the report analyses the further and higher education enterprise survey. This analysis aims to
provide an overalpicture of enterprise irthe seven further and higher education Coastal West Sussex
institutions.

4.1 Enterprise Leadership

The sample was asked whether the institution has a senior manager responsible for enterprise education
and whether the institution employs an enterpriseardinator. All 3higher education institutions (HEIs)

the sample have full time staff employed, or tasked, with the coordination of enterprise activity; this is
mainlyto build a programme of exturricularopportunities for staff and student©nly 1of the 4FE
Collegesn the samplehasa designated member of staff for enterprise coordination.

1 of the 3HES has a senior manager responsible for enterpedacationand senior management of
enterprise was not reported in the FE collegBlsis suggests that a designated leader for enterprise is not
consistent across institutions. The responsibility for enterprise appears to lie with enterprise coordinators
for extracurricular activity rather than a strategic focus on embedding enterprigeiourriculum.

Enterprise Leadership
The University of Sussex have a number

staff dedicated to coordinatingnterprise
N activity. This includesoles such aklead of
Business & Enterprise, Student Enterpris

No. of institutions
o P~ N w IS

®EE Manager, Project lMnagerin Enterprise,
] and Assistant in Eatprise.This
i H HE responsibility enables the coordination of
' activities that reaches across the
Senior manager for Enterprise institution.

enterprise Coordinator

Fig.1 Survey results: Enterprise Leadership

Embeddingenterprise in all subject areas and connecting curricular enterprise,-extrécular enterprise
and business engagement activwyll be hard to achieve withowtdoptingan institution wide approach to
enterprise.

Key recommendation: Ensure overall igponsibility for enterprise skills provision is owned by senior

management. Creating a culture of enterprise should be high priority in FE and HE strategy and roles and
responsibilities for enterprise education should be clearly defined.

10
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4.2 Enterprise Definitions

Findings suggest thaeither FE colleges nor Hiitighe samplehave a definition of enterprise education
GKFG A& dzaSR I a | Ithiud heDénefigiat MNdingtitatdns Xoyprddude @ dalick éhy @ a
SYGNBLINBY SdzNBEKALE gA0K | INCGEHFHOR S RSNEKA LI NBaLRy

5STAYAGAZY A 27T WS yteSaipderd vagied. Sand Kighligiit 2 fdeNSBRE NB/ 8 Q
throughthe development of business ideas and encouraging students to sstdipun their own business,
GKSNBIFa 20KSNE FSt0 WSYUSNIINAaAAY3I o0SKIGZA2dz2ND NBf |
through collaboration and risk taking. Offering activity that supports the development of the skills and

personal attributes acessary fosuccess in the commercial woshs seen as essential.
WOYGSNILINARASQ R2Sa y2i KI @S 2y $ind\adyadin it intSrgrétatidR S T A y A {
Conflictingperceptions of enterprise could lead to confusion in delivegfigctive enterprise education.

Key recommendation: Develop a consistent definition for enterprise education at each level that will

enable institutions to set common targets to achieve and track when they have been successful. An overall
definition shoud be developed that creates a vision for enterprise education in West Sussex.

4.3 Enterprise Funding

The sample was asked whether they have a specific Institutions with a budget for enterprise
budget for enterprise and the source of funding for activity

their enterprise activity. Results show thalt 3 HEIs
and 1 of the 4E collegem the samplehave a
specificbudget allocated to enterprise at the
institution.

Fig.3shows that in higher educatidnding for
enterprise come through centragjovernment
contracts whichin most caseselates tothe Higher
Education Innovation FUn@HEIF)As detailed in the 0
W{ i NI 2ySESEY Q 2 AEIRfUading hallB L2 NI
been reformed and changes are likely to affect Fig.2 Survey results: Budget for enterprise
spending priorities in higher educatiohhere are also

examples of universities sourcing funding through HeEG small projects fund femterprise activities.

HFE
H HE

4
3 |
2

1 -

No. of institutions

We KSNE NBYIAya | KAIK RS LISedithspecebpmanfgehdydorish O
unlikely to be available, HEIs will need to seek entrepreneurial solutions to resourcing future provisi
IAINRPoGK Aa (aANCES20M0F Ayl AySRQ

4 1 Source of enterprise funding

2 -
M FE
0 T T T 1

University/ College Central GovernmenPrivate Sector Fund:  Sponsorship
Core Funds Contracts

No. of institutions

Fig.3 Survey results: Source of enterprise funding 11
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Further education institutions appear more enterprising in their approach. Colleges are funded based on
performance and additional funding for activitiesist besourced through other means.

In 2 of the 4 colleges, fundings sourcedthrough business spsorship of enterprise activity2 of the FE

colleges fund enterprise with core college funds araf the colleges from commercial work with the

private sector Funding enterprise activity with an outward facing approach shoutwimecommonplace

in bothfurther and higher educatiorhecause otuts in public sector fundingThere is significant benefit in
increa®d interaction with businesses atbtaining their involvement in enterprise actiigs. Embedding

enterprise in teaching, rather than focusing the vocational underpinning of enterprise, can reduce the

reliance ontime limited funding streams.

. Sad LINI OGAOS Aa 6KSNB SYGdSNLINRAS A @Beresfdah AOLO). Y | 0 f S

Key recommendation: Institutions shoulddevelop an outward facing approach to draw in funding through
business sponsorship of enterprise activity rather than relying on time limited government funding

4.4 Curricular Enterprise

Curricular enterprise skills provision

E FE
H HE

No. of institutions
N

Fullaward or  Credit bearing Embedded Non-credit
qualifications enterprise and/or modules*with  bearing extra

entrepreneurshipenterprise and/or  curricular

modules  entrepreneurship:  activities

Fig.4 Survey results: Curricular enterprise skills provision

As showrin Fig.42 of the 3HEIsand 1 of the Zollegesoffer full awards in enterprise or entrepreneurship.
Examples of thesare: Level 3 Small Business Enterprise Foundation Degree in Management, MBA in
Management and Entrepreneurship and the Young Enterprise Award.

All3 HEIs and. of the FE Collegsoffer credit bearing enterprise modules. At FE level these include ILM
Awards in business & enterprise and modules in starting a small business. In HEbeargtyenterprise
modules are offered throughndergraduate business degre&sof the FE colleges in the sample also have
courses with elements of enterprise embedded, such as finance, marketing and start up disciplines.

These results for Coastal teSussex are in line with national findings. The most recent Nati@maicil

for Graduate Entrepreneurship (NCGEidy found that enterprise in the curriculum is generally
YwIKB2AaSRQ (2 (CGoBsultatidons with Bstitatiord Ghi Saghleduggesiat there is an
awareness of the need for credgpartmental enterprise modules and these modules are in development
in both further and higher education.

12
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wide approach to enterprise education

Chichester College is the process of gaining National Enterprissademy status. This will enable the colleg
to offer courses in enterprise and entrepreneurship and is a positive step forward in adopting an institutiof

The University of Brighton B&ntrepreneurship modules that are crediearing in theBusiness School, Schog
of Health Professions, School of Environment and Technology, School of Architecture and Design.

Key recommendation: Credit bearing enterprise and start up modules should be made available to all
students regardless of subject area. This can be achieved through increasing awareness of networks to
share enterprise education resources such as Enterprise Village. Theregpatunity for the three
universities to work together to develop this in higher education.

4.5 Business Input

Interaction with businesses will open up the world of work to students and increase work placement
opportunities dThe input obusinesses can support enterprise education through the development of

sector specific skills and encouraging conteaged
learning through curriculum resources, diploma
RSt AGSNEBI YSyi2NIBJIG 2008).R
Fig.5shows a high level dfired input from businesses
into the curriculumwith all 4 FE colleges and 2 of the
HEIs reporting business inputtmmodules and
courses

Consultations identified that business interaction is
localised to individual departments in most cases, an(
activity with businesses ordinated in an adhoc

fashion.Industrial Advisory Boardse used in some

Institutions with business input in to the
{ ¢9a a dzliliribldind

EFE
E HE

SO P N W »

No. of institutions

cases tabtain employer input when reviewing the
curriculumanddeveloping new coues.Business input

Fig.5 Survey results: Business input in to the curriculum

in further and higher education comes from both the public and private seBtst practicexamples
record activity with businesses centrally so that contacts can be shared and used across subject area and

department.

presentdions andenterprise days

Northbrook Cdege has central database of around 8,000 business contacts that is rolled out across thg
institution. These contacts cdme used for work placements or recruiting business for curriculum activity e

4.6 Extracurricular Enterprise

All 3HEIsand 2 of the 4°E colleges in the Institutions with staff employed for extra-

sampleemploy staffto run extracurricular
enterprise activity.

The survey tracked activities in idea
generation and businegdanning, venture
creation, enterprise skills development,
networking eventand events targeted at
specific areas, such as social enterprise,
creative industry, science and technology,
ethnic minorities and female students.

No.of institutions
o | N w SN

curricular activity

HFE
EHE

Fig.6 Survey results: Extracurricular activity

13
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Extra-curricular enterprise and entrepreneurship provision
4 -
o 3 -
c
i)
)
2
2 2
e
e HFE
Q
2 1 W HE
0 1 T T T i T
Business plan/  Enterprise/ Enterprise/  Entrepreneur Network Student
ideas entrepreneurshigntrepreneurship  events introduction  Enterprise Club
competitions workshops  summer schools events or Society

Fig.7 Survey results: Extracurricular provision

Fig.7provides a picture of extracurricular enterprise and entrepreneurship pavidhe strongest areas of
enterprise provision are enterprisgorkshops and bsineslan/ ideas competitionsAll 3 HE and2 FE
colleges rurthese activitiesTheseresults are consistent with national researethich found enterprise
workshops were the most common mode of enterprise education delivery (Enterprise UK, 2010). Student
enterprise clubs, enterprise summer schools and entrepreneur events are raoftiiie 3HEIs butre not
offered bythe FE college3he graph also highlights the extracurricular offer in further education does not
extend beyond competitions and workshops.

Enterprise Thursdays at the University of SussekBe®urple at the University of Brighton are best practice
examplesof extracurricular provision. Both have full time staff working to coordinate enterprise activity for
students, mainly through erkshops and enterprise competitions.

Beepurple has deas competitions across the university with over 500 applicaftie university isuzrently
developing a database for graduate entrepreneurs to netwofiering start up support workshopsnd a
sunmer course for development of business ideas

Enterprise Thursdays offers speaker events open to all staff and students, annual ideas compegiamall to 1
advice for enterprising students

On the 28 March 2011, the government announced plans to create enterprise societies in every university
a number of further education colleges.

Key recommendation: Create opportunities for students to apply enterprise skills through extracurricular
activity in further education. Develop a community of enterprising students through clubs and
entrepreneur networks.

14
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Enterprise Skills Development

4 -
3 -
2 -
1 - H FE
0 T T T

Enterprise/  Careers Service  Student Student Placements or Personal

entrepreneurship  Events/ Enterprise employability internships with coaching
training Workshops Placement workshops  entrepreneurs
programmes Programmes and small
businesses

Fig.8 Survey results: Enterprise skills development

Fig.8shows the provision for the development of enterprise skills with a focus on employaBGgitgers
services are offered by all HE and FE institutions. Student employability workshops and placements with
entrepreneurs and small businesses are offere@ lof the 3HEIs an@ of the 4 FE collegesEnterprise

training programmes and personadaching for enterpsingstudents are offered by HEI and are not

present at FE levelStudent enterprise placement programmes are offered by a small number of FE
colleges and are not present at HE level in Coastal West Sussex.

With strength in creatig industries #ng the south coast (Business Support Framework for West Sussex,
2010 institutions should engage with the high volume of small businesses in this sector to provide
placement opportunities and increas®ining for students looking to mova io this area

Research undertaken by Enterprise UK (2010) identified, nationally, a lack of opportunities for young peop
engage in work experience that has an entrepreneurial application.

In terms of targeted workshops, at HE level, thaimfocus of the offer is in creative industry and social
enterprise with gaps in targeted activity for female studettinic minorities and science amechnology.
In further educationt appears aroader appoach to enterprise is taken rather than fegsing on specific
groups.

¢CF1Ay3 FSYIF S LI NIoktheMzZmilidn 2K enterfrisds,\6nlyd &% avelldd I§/ wémen

(BERR, 2009). In higher education there are a significantly higher proportion of male students on accredited

programmes irenterprise than females (NCGE, 2010). In the South East the percentage of female students
that are enterprise accredited is 28.33% which falls below the national average (approx 32%).

The University of Chichester held eventon 17" November2010forz 2 YSy Qa 9y (4 SNLINRA & S
Enterprise Week. Senior female managers from firms such as Marks and Spencer, O2 and Deloitte presen
100 schoolgirls from West Sussex to raise their aspirations and awareness of enterprise. Thad mclu
networking breakfast and Q&A sessions with high calibre business women.

Targeted workshops for groups with low participation in enterprise can help to increase student
engagement rate. One of the key findings frol6GE2010) higher educatiosurveywas that, although a
widerange of enterprise provision may exist, the gap is in participation levels.

15
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Key recommendation: FE andHE institutions should encourage groups with low participation in enterprise
S®Pad W22VYSy Ay .dzaAySaaQoe ! OlA@GAGeE aK2dAZ R tAYy] Ay
Institutions should raise awareness of these networks and events

All 3HEIs useor have useghationalenterpriseprogrammes to supporactivity. Examples of this are the

b/ D9 WFfeAy3d &dFNIQ LINPINIYYS LINPGARAY3I &adzZllL2 NI 7
Young Enterprise UK, wigan deliver tailored wkshopsand have also run mentoring schemes with the

University of Susseusinghigher educatiorstudents as mentors in secondary scho@sly 1 of the 4E

colleges work witta national enterpriseagencyand this is with Young Enterprise UK running Yioeing

Enterprise Award.

4.7 Start-Up Support

With low levels of business start up in Coastal Wes Support available for start ups
Sussex support for entrepreneurs in education is vital
YR I 1S& FSIGdaNBE 2F GKS
proposal. Results from the survey show there is a
strong level of support for start ups in higher
education, with all 3 HEIs offering support in some
form. Incubator space, both virtual and physical, is
offered or in development at all Coastal West Sussé
HE institutions.

Fig.10showsthe service modetlevelopedby
academicat .the University (?f C.h.ICheSter' TISBO.WS Fig.9 Survey results Support for Start-Ups
the progressive support for individuals and businesses
throughanWSy G SNILINR &S 22dz2NYy Se Qo ¢CKAA 0S3aIAya 2y OF YLz
formation of new businesses on sif@oviding long term support services.

The University of Sussex have an Enterprise Development Fund for start up busisessésaa virtual

incubation space for students, graduates and staff. The Sussex Innovation Centre also provides support for
business creation and growth in tiechnology industry

w

2Lad d2 /1FLAGEEQ [ 9t
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EFE
E HE

\><IJ
No. of institutions

o = N
I

LY Hnny {dza&aSE |[6S0OIYS u_ Intensive
owner of the

Centre and will be usirtge skills Students — _

and abilities to support innovation _ t

and entrepreneurship inside the _ §
University, linking academic rad e it L ‘g,
creativity and innovation with “ G
odzarAySaa adz00Saai|é é;t{;':tﬂgd;—ﬁ‘ﬁ OaAUSY g

This infrastructure and long term B _

support both on and off the Juvenile — _
university campus is essential in Business _ Light Touch
WRSt A @S Nkegfviges oFall SO0 A S —

A0F NI dzZLlaQ GKF i Sa—t—FS+HbdNE—2F—GKS
Coast to Capital proposal. Fig.10 Model for Start up support Source: University of Chichester

Mentoring and advde for students is alsoffered by all HEI® the sample 2 of the 4 FE colles offer
support to students looking to start their own businesses dndl is in the form of mentoring and start up
support programmesThere are also examples of virtual ibatior support in development at this level.
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Fig.11shows the range of venture creation support activitigtered at each levelAll 3HEIs offer start up
support programmes, enterprise awareness events, access to funding workshops and mentoring for start
ups. As mentioned? of the 4 FE colleges also offer start up support programmes and mentoring for start
ups. Investor events and stient enterprise conferences are not offered in further or higher education.

Venture creation support activities

3 -
1 - HFE
0 - . . H HE

No. of institutions
N

Startup Enterprise Student Accessto Investor Mentoring Technical,

support awareness enterprise  funding events for start upsprofessional,

programmes events conferencesworkshops: funding &
specialist
advice

Fig.11 Survey results: Venture creation support activities

4.8 Measuring Enterprise

With anincreased focus on enterprise and

investment in the entrepreneurial skills of Method for measuring enterpise

graduates, the return on this investment 4 -

should berecorded o

In terms of progressingnonitoring and § 3 -

recording eterprise activity,2 FE colleges 2

and1 HEI in the sample have a method of % 2 MFE
measuring the enterprise learning that is “ EHE
taking place at the institutionThere are S 11

also no common methods of identifying the 0 -

extent to which enterprise is embeddéa

the curriculm, or measuring

entrepreneurial productivity of the Fig.12 Survey results: Method for measuring enterprise

institution.

Best practicas to include enterprise in the learning outcomes of all taught modules across the institution,
regardless of subject area. This method enables the progression of enteskitisto be monitoredand the

extent to which enterprise is embeddeth further education there are work related learning audits and
WSGHSNE OKAf R YI (ioN&elemdntdz@ritetpise &t té idstitutidh assadzhde, but are

not specift to individual students. The NCGE (2GL0yeysuggests that factors such as graduate-self
employment levels, venture creation, employment within small firms and social enterprise are all measures
of effective entrepreneurial productivity.

Key recommendation: A consistent measurement method should be used by all Coastal West Sussex (CWS)
institutions to evaluate and improve the enterprise education offer in CWS as a whole. Methods should be
developed to record return on investment in enterprise, througraduate selemployment levels, venture
creation and employment with small firms.
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5.0 Enterprise Skills Provision in Primary and Secondary Education

It is important, when analysing this information, to point out that enterprise education is not atandat
LINAYIFNE a0OK22t fS@Std ¢KS WIOOGSNE / KAfR al GG§SNBQ
being in pupils and encourage them to make a positive contribution to the community. \Bligirgnent
changes, schools areaiting to hear the new focus for the taught curriculum at this level.

In secondary schools a review of the national curriculum is in progress, but will not be implemented until
2014 DFER011). Workrelated learning isurrentlya statutory curriculumequirement for 1416 year

olds, introduced in September 2004 (Ofsted, 2005).

This section analyses the primary and secondary education enterprise survey which covered a wide range
of enterprise activity in the 31 primary and 20 secondary schools involved.

5.1 Enterprise Leadership

As shown in Fig.135% of the secondary school
sampleidentified asenior manager whas responsible
for enterprise at the school and 70% of secondary Primary ® Secondary
schools have a member of staff tasked with 75%
coordinating enterprise. Thedigures are significantly 70%

lower in primary schools, 32% having a senior membe
of staff responsible for enterprise and 10% with an
enterprise ceordinator. These figures suggest that

Enterprise Leadership

=

enterprise is on the agenda in the majority of 10%

secondary schools; howewehis leadership needs to

be translated in to action. Enterprise coordinator  Senior manager
The role of the enterprise coordinator differs between responsible for
schoolsln West Sussekere area smallnumber of enterprise

schools with business and enterprisgecialist status.
These schoolare able to fund full time noteaching
posts for managing enterprise activity and developing
community links and business partnerships. In schedlsout this specialismenterprise coordination is
often part of a widetbrief for workrelated learning or curriculum managemeftkey tallenge is to
replicate thesaesponsibilities in all West Sussex schools.

Fig.13 Survey results: Enterprise Leadership

0

G! OGAPS adzLILR NI FNRY (GKS {SyA2NJ alyl3asSYIEgri ¢SIFY A

2010). This gpport is also needed tensureenterprise learnings embeddedn the curriculumafter
NERdAzOGA2Yy Ay aOK22fta Fdzy RAy 3 | WBRT ldadeShipleRablés wtaffia: f
set time aside for embedding enterprise and to help comnatm@nd reinforce the enterprise message to
adl ¥TF I (ORE200ELIA £ & ¢

Rustington CP Schduds a Business Enterprise Programme at the school. The Assistant Headteacher has tl
of coordinating this programme with the support of the HeadteachiEne Assistant Headteacher now acts as &
enterprise champion and has attended meetings with ateehools to showcase their enterprise activity and
share best practice.The school has seen an improvement in the independence of students and developmelf
enterprise skills through the programme€hildren have also started running projects outsidachool in
fundraising activities.

Key recommendation: In schools a learning champion for the curriculum may be the right person to
champion enterprise. This person should have authority, remit and be able to make decisions.
Headteachers mustlso supporthe endeavour and theffer should be sold based on key drivers.

LYLERNIFYG SydSNIINR&S aijAffa Ydzad oS asSSy (2 KI @S
fSIENYy® WL LILX ASR fSENYAYIQ Y@@ 06S Y2NB | LILINE LINR |
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5.2 Enterprise Definitions

Fig.1l4shows that 50% of secondary schools in the sample
KFE @S LINBLI NBR I RSTAYAGAZY 7T 0Rnitipgereitagniesdwados SR dzOF
is consistent across the school. In addifi68% of
secondaryschools in the sampleave a policy for
enterprise educationOnly 3%of the primary schools in
the sample have prepared a definition for enterprise 50%

education and none of treeschools have an enterprise

policy.

Developing an enterprise policy, at all educatievels, can 3%

help to create an enterprise culture across the institution 0%

A policy will ensure everyone agrees what is meant by o ) )
WSY G SNLINA A4S SRdzOF GA2yQa I yR BPYdefinifondar | 5 Entgrorisp Boficy, N8 4

. . . enterprise education
school has been successful in creating this culture.

M Primary ® Secondary

60%

dndicators of progrss should be measurable when
creating an enterprjse policy, such as behaviours and
I Ol A FDCBRRAG.£

Fig.14 Survey results: Enterprise definitions and policy

Whenidend A F@ Ay 3 WSy (i SNauNsEhddlsyhdhe safiie ugbla 2wmbdnof key skills such as
innovation, problem solving, independem, creativity, riski  { Ay3 +FyR  WwWOlFy R2Q I (i
skills used to define enterprising behaviour is very much specific to each individual school.

Some schools in the sample note that enabling enterprising behaviour is about offering pupils the

2LIR NIidzyAde (G2 SELISNASYOS NBIFE tATFS aAildzdrAzya 62
projects that replicate real life situations. Thesgeriences give pupils responsibility and the ability to

show and develop entrepreneurial attributes.

Primary schools appe#n view enterprise education as a method of providing children with the

opportunity to develop skills linked to business and wwrld of work, which could otherwise not be

achieved. At secondary level, schoappearto havemore ofan idea of the specific enterprise skills they

want their students to develop, many in line with the Personal Learning and Thinking Skills (PLAES) outl

by the government, and students are encouraged to demonstrate these particular skills.

Results suggest th&est Sussex schools have a good understanding of how enterprising behaviour can be
identified; methods of measuring and recording thehaviour should be put in place to ensure enterprise
alAftft RSGSt 2 LIV S yhoolslthAtklo noit@va acleadr defintigh ©f eidterprise education are
unable to identify and assess learning outcomes, so pupil experience is neither coherbliBrardS a4 & A @S €
(Ofsted, 2005).

Key recommendation: Develop a consistent definition for enterprise education at each level of education
that will give schools common targets to achieve and knowledge of when they have been successful. An
overall definition sbuld be developed that creates a vision for enterprise education in West Sussex.

5.3 Enterprise Funding

Fig15represents the schools from treample Schools with a budget for enterprise
that have a budget ringenced for enterprise.

70%of the secondary sample has a budget for i Primary & Secondary
enterpriseat the schoal As shown in Fig.1®é 70%

majority of funding for enterprise at this level 26% ﬁ

comes from the main school budget, as well as
specialismudnding for specialist business and Yes
enterprise schools. 25 of secondary schools
source funding from enrichment budgetnd

Fig.15 Survey results: Budget for enterprise
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10% from business sponsorship.primary schools 26% of the sample has an enterprise budget. The
majority of enterprise funding is also from the main school budget; however, fundraidingyaand self
funded projects are also a common way of enabling enterprise activity with no specific blilgegnables
sustainable enterprise skills provision without relying on time limited fundifige ability to generate
funding showsenterprising behavioyrthismethod of unning enterprise activitghould be seen more
frequently at all levels of education.

Source of enterprise funding Rustington Community Primary Scho
raised £1300 in 2010 through
& Primary @ Secondary enterprise projects at the school.
55% These inluided an enterpise

newspaper, business tea party,

45% ) ) .
40% fashion show and Barclays financial
project. All of the activities were run
23% 19% as curriculm projects for pupils who
15% spentan hour per week on these
10% P P
0% i 0% i 0% 3%i B%i activities.

Main School Specialism FundraisingSelf fundedSponsorshifgenrichment
budget fund budget

Fig.16 Survey results: Source of funding

Best practice in embedding enterprise in schools is to combine an enterprise teaching culture with extra
curricuar provision. [@partment forEducation (2010) found that the main area of enterprise budget spend

is on external provien.{ dzNJ@Se& NBadzZ Ga ada3asSad O teadnlyfaryidfNS Il dzSy G
provisionin a number ofWest Sussex Schools. The more enterprising schools support enterprise through
fundraising activities anphvest inprojects for pupils in the curridum.

Key recommendation: Increase sustainable enterprise through fundraising activity and business
sponsorship.In addition to the support from external agencies such as the West Sussex EBP and Young
Enterprise schools should look to support themseinazinning enterprise activities and increase
collaboration with business and enterprise specialist schools, colleges and univeEsitiegarise should

58S SYGSRRSR Ay (GKS OdzNNX Odzt dzy NI G KSNJ GKIy AyFNBIjd

5.4 Curricular Enterprise

Fig17 shows some of thactions involved irreating an Enterprise in the curriculum
enterprising curriculum100% of the secondary sample .

. . . H Primary ® Secondary
stated that they promote an enterprise culture in their 100%
school and 75% of these schools encourage teachers to 75%
use enterprise in their curridum subjects.68% of the
primary sample promotes an enterprise culture in the
school and 52% of primary schools encourage teacher,
to use enterprise in curriculum subject.numberof

68%

[72)

schools commented that thisnterprise culturevas a Teachers Promote an Encourage

work in progressand theefore highfigures may be encouraged to enterpise culture progression of

influenced bythe closed nature of the questions. use enterpise in enterprise
curriculum

In orderto further analyse these actions¢hools were
asked whether theyncouragehe progression of
enterprise skills and how this is achieved.

Fig.17 Survey results: Curricular enterprise
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60% of secondary schools and 13% of primary sclidie samplesncourage the progression of

enterprise skills{ OK22t & 6SNB AYyF2NN¥SR GKI G WLINPIabskilsaz2y Q
student has developed, and increasing the level of this enterprise activity as they progress through
education. Some schools have developed methods of recording enterprise skills in order to enable
progression sch as Enterprise Passpoasd Enterprise Steppingddes Other methodsprovided by
schoolsnclude benchmarkingensuring a progressive structure to the curriculum and tailoring enterprise
activities to specific year groups.

5.5 Measuring Enterprise

In addition schools were asked if they have a specific
method of measuring, recording and assessing
enterpriseskills and experiences. Primary = Secondary
40% of the secondary sample and 19% of the primary
sample have some form of measuriagd recording

this activity. Enterprise skidllevelsand centrally 40%

recording activity aré¢he most commormethods in 19%

secondary schosl As mentioned, aumber of schots ji_
use the government Personal Learning and Thinking
Skills (PLTS) as guidance for developing enterprise skills,
and a small number of schools have adapted these t
relate specifically to enterpriseConsultations suggest Fig-18 Survey results: Measuring enterprise skills
that these are mainly implementeid schoolswith business and enterprise specialist stat3ther

methods used by around 5% of both primary and secondary respondents are enterprise portfolios and
photographic evidence.

Schools that measure enterprise

Yes

.. . . Methods of measuring enterprise
Best practice in this area is the g P

concept,of an Enterprise Primary ® Secondary
Passpoil ®hiséenables students
to track and articulate their
enterprise skills when applying
for work or for further or higher
education place@©CSF2010)
This can also be used throughou
key stages anh transitions in to
further and higher education,
reinforcing the value of their 14
19 learning pathway.

15%
0% 5%  6%5%  30610% 390506 6% 7 o 5%

=3

Enterprise Photographic Enterprise Enterprise  Centrally Online
Passport Evidence Skill Levels Portfolio  recorded assessment
tool

Fig.19 Survey results: Measurement methods

Worthing High School have successfully introduced the Enterprise Passport encouraging pupils to record the
enterprise skills and attributes théyave demonstratedo support progression to post6 study or employment

Key Recommendation: Schools should develop a method of tracking enterprise skills learning that the
student can take with them through education and into the work environmeonlsTsuch as Moodle could
be used to record activity which could then develop into enterprise portfolios at FE and HE level.
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The skills identified in F&0 show the range of experiences offered in the curriculdmboth primary and
secondary schoolspportunities to develop skills in these six araashigh. This suggesthat these skills
are being developed in the curriculutmpwever,few schools have a method of recording the learning that
is taking place, rad relating it to enterprise.

Enterprise Skills Provision

H Primary H® Secondary
97%95%  100%gso,  100%gge,  100%, ., ~  97%95% 9496 95%

Problem solvin@pecision makin€ommunicating Teamwork Leadership  Continuous
& presenting Improvement
ideas

Fig.20 Survey results: Enterprise skills provision

The survey also measured the level of direct input from businesses in to the curridgwhown in Fig.21,
85% of the secondary sample and 38£the primary sample have direct input from businesses in to their
curriculum. At primary level this input is largely from local businesses or larger corporations that are
looking to undertake activity in the communitfExamples include school banks run by HSBC and Barclays;
business volunteers from BT; business sponsorship and enterprise activities coordinated by businesses.

Barclays Money Skills is a programme launched to help young people build the skills, knowledge and confidg
they need to manage their money more effectively. These schameesftencoordinated on a local basis. £15
million has been invested in this ggaamme which aims to reach 1 million people by 2012. Schools should engs
these projects in order to gain value from the resource on offer and develop valuable enterprise skills in stude

Althoughbusiness inpuis relatively high, . _ .
relationships with businesses at secondary level Business input in to curriculum
are mainy shortterm through oneoff activities.
Certain subject areas may have links with
businesses specific to that area; however these
links are not shared agss the school. Best
practice in business and enterprispecialist
schoolsseesa two-way relationship, where a
business commits to engaging with the school in a Yes
variety of areas, such as mentoring, curriculum
input and work experience, in return foncentives
such as publicity in the local community, or sharingFig-21 Survey Results: Business input
of services e.glanguage teachers training internationally trading businesses.

i Primary ® Secondary
85%

35%

Key recommendation: Continue to develop strong links with the business commuiitlationships need
tobelongi SNXYZ NI G KSRFOKPYah iw2¢&S odzarAySaa faz2z ySSR:
relationship and communications with the business need to be coordinated to avoid duplicated approaches
from different organisations. There should be a collatigegarelationship when working with businesses

and cross referral of businesses between schools, FE and HE.
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5.6 Extracurricular Enterprise

The sample was asked whether they allocate time to

] ) . : Time allocated to extracurricular
extracurricular enterprise activity and the various

L el activity
activities that are offered to enterprising students.
As shown in Fig. 285% of secondary schools and 39% of Primary ® Secondary
primary schools in the sample offer some form of 95%
extracurricular enterprise activity.
This activity has been classified in to the categories shawn 39%

in the graph below. In primary schools the majority of
extracurricular enterprise involves fundraising (29%) or
running a school business (19%). Intéregy only 6% of Yes
secondary school extracurricular activity involves the
practice of running a business. Providing experience in  Fig.22 survey results: Extracurricular activity
this area is essential in encouraging entrepreneurial

behaviour and thexperience childreappear toreceivein primary schobin this areashould be
progressed at secondary school.

The @vernment announced on the 24Vlarch 2011 that it will support every school to develop and run its own
business through the Enterprise Champions Programme, a new initiative to encourage business start up.

The majority of secondary schools offer mini enterprise activities (8% Enterprise competitions (70%).
Approximately 50% of secondary schools in the sample also offer work experience trips, fundraising and
enrichment activities with elements of enterpris&hese figures suggest that there is a high level of
extracurricula enterpriseopportunities for students in West SusseXctivity that is ongoing and

sustainable should be encouraged such as fundraising activity, school businesses and enterprise clubs.

Extracurricular enterprise activity
H Primary ® Secondary
85%
70%
45%
10%
&2 <5 o S )
4"\“'\6 ) \(g, ,é\Q .,-000 .&e
o Ng & N N
Y & & %
(o) N N X
&° & ¢ &
o) * .é\@
\ (\
& <&

Fig.23 Survey results: Types of extracurricular activities
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5.7 External Agency Support

Schools weralsoquestioned on theexternal support

. ] . . Support from external agencies
that is receivedo run enterprise activity. PP g

Schools that demonstrate gogatactice in enterprise E Primary ® Secondary
feel it is important to use provision from external
organisations to keep activity fresh and exciting for 90%

pupils DFE 2010). The sample was asked whether they,
have input from external agencies and who provides this
support. As shavn inFig.2490% of secondary schools i
the sample and 26% of primary schools have input fror
external agencies in running enterprise activity at the
school. As shownin Fig.25 the majority of support in
secondary schools comes from the West Sussex Yes

EducationBusinessPartnership (EBR80%)andYoung
Enterprise UK (60%Both the EBP and Young Enterprise
UK can offer support to schools in obtaining business contacts, running enterprise events and competitions.
TheWest Sussex EBP is government funaied therefore the service is freely available to schools, whereas
Young Enterprise can provide support at a cost to schdbks future of the EBP is uncertaiDetails of the
activitiesruno @ GKS 9.t Oly 0aSSY¥SEgianyadéAr ¥y 2RF (GKAA

Other support at secondary level comes from the local lggrcommunity (45%) the Chambefs

Commerce (15%) and voluntary organisations (138mary schools receive a fairly low level of support

which mainly comes through the West Sussex @B®), Young Enterprise UK (10%) and the local business
community (13%).

WhiOKSND adzLIR2 NI aK2¢y Ay GKS INFLK NBfFGSa G2 62N
of the school in question97% of primary schools and 9@¥wsecondaryschools also statetihey would like

more support in developing partnerships whisinesses and national programmes.

oD =

Fig.24 Survey results: External agency support

Input from external agencies

M Primary ™ Secondary

80%
60%
45%
0, 0
6% 10% 13% 15% 15% o 10%
il v
West Sussex Young Local businessChamber of voluntary other

EBP Enterpise community commerce organisations

Fig.25 Survey results: External agency support
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6.0 Work Placements

This section of the report looks at tlweork placement agenda in further ardgher educationin Coastal
West Susseas well agit school leveln West Sussex as a wholEhe main aim is to identify the range of
placements currently being offered, how the offer is communicated to businesses and to analyse the
feedback from businesses on the benefit and barriers to work placem@&ims.Government hazcently
announced funding for 80,000 work placements and 50,0¢fexgiceships (BIS, 2011) which highlights
the need for effective, long term relationships between educatistitutionsandthe business community

6.1 Further and Higher Education

In order to analyse the effectiveness of the current work placenoiet, it is first necessary to look at the
quality guidelines for work placement3heQuality Assumace Agency for Higher Education set out a code
of practice for workbased and placement learninghese guidelines for higher education will be used an
example in this section of the report.

These guidelines are categsed in to 5 key areas: Generaireiples,Responsibilities, Information Support
and Guidance, Staff Development and Monitoring avaliation.

Precepts (QAA, 2007):

Generalprinciples
1 Where workbased or placement learning is part of a programme of study, awarding institutions ensure
that itsintended learning outcomes are:
- clearly identified
- contribute to the overall and coherent aims of their programme
- assesseappropriately.

Responsibilities for academic standards and quality

2 Awarding institutions are responsible for the academic standards of their awards and the quality of
provision leading to them, and have in place policies and procedures to ensure that their
responsibilities, and those of their partners involved in wbagsed and placement learning, are
clearly identified and met.

Responsibilities of partners

3 Awarding institutions ensure that all partners providing wbdsed and placement learning
opportunities are fully aware of their related and specific respong#slitand that the learning
opportunities provided by them are appropriate.

Responsibilities and entitlements of students
4 Awarding institutions inform students of their specific responsibilities and entitlements relating to
their work-based and placememearning.

Information support and guidance

Students

5 Awarding institutions provide students with appropriate and timely information, support and
guidance prior to, throughout and following their webased and placement learning.

Partners

6 Awarding institutions ensure that wotthased and placement learning partners are provided with
appropriate and timely information prior to, throughout and following the students' wiaked
and placement learning.
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Staff development
7 Awarding institutims ensure that:
- their staff involved in worlbased and placement learning are appropriately qualified, resourced
and competent to fulfil their role(s)
- where applicable, other educational providers, wdnksed and placement learning partners have
effective measures in place to monitor and assure the proficiency of their staff involved in the
support of the relevant worbased and placement learning.

Monitoring and evaluation
8 Awarding institutions have policies and procedures for securing, monitoring, administering and
reviewing workbased and placement learning that are used effective and reviewed regularly.

Information on work placements has been collected both through the enterprise survey and consultations
with various institutions, including work experience coordinatdise graph below shows the range of
work placements offered by further and higher edtioa institutions in Coastal West Sussex.

Work experience opportunities

No. of instituions
N

1 -
H FE
0 .
] X & ) ) & < M HE
: 2 ) )
N P A S R S OO
P> N N 7 & & & S
¢ & <
~ @ R NZ O O Q&
Q & A > S Q >
) <@ & & NG N O
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Fig.26 Survey results: Work Placements 60therd6 = Projects w

The work experience offen Coastal West Sussex varies between higher and further education- Work
based learning, student placements and volunteering are offered by almost all FE and HE institutions in
Coastal West SusseKnowledge transfer partnerships, industrial placemegtsduate internships and
continuing professional development are offered by all HE institutiotise sample Apprenticeships and
advanced apprenticeshise offered by all FE colleges in the sample.

The work placement offer at this level of educatieress stuctured than at school leveWork dacements
are generallyocalised tandividual departments and coordinated on an-bdc basis.

In the School of Enterprise Management & Leadership at the University of Chichester, work placements a
coordinated by one designated full time member of staff and these are mainly one year industrial placemse
In the department for Sport Development and Management placements take place in Year 3 of the degres
$SS1a FyR (KS RS LlcowdpariSsyhiat aré Willing to offeronoril [jlaGemeriiis shows the
variation between departments. A project is currently in development building a database of business con
that will be shared by all departments at the university. In addition, a pesttice guide for work placements &
the university is also in development.
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Cty College Brighton & Hove hasl time staff respnsible for securing placement&round600-800

students go on placements per year and most departments in thegmbire involvedThe picture is

similar atthe other FE Colleges with full time staff responsible for securing placements in specific
departments. Most departments are involved in providing placementsiantbst cases this activity is not
joined up acros the institution with little cross referral of placement contad&tter coordination of

activity with businesses will avoid duplicated approaches for work experience. A business should have one
contact at an institution rather than several from diffetadepartments. Further to tisi, better

coordination of work placements across institutions in Coastal West Sussex would create links, rather than
rivalries, when engaging with businesses.

Business development teams are common, engaging in direct comiificiocal businesses and public

sector organisations. Some institutions have a central database of business contacts and partners that can
be used across the institution or use the Local Education Authority database of approved work experience
contacts Others have a less oodinated approach relying on personal contacts, speculative letters, phone
calls and networking events locally and nationally.

Point 6 in the QAA guidelines for work based learning state that partners should be provided with
appropriat and timely information prior to, throughout and following the work placement. Institutions
should ensure a clear and consistent message is communicated to businesses detailing the placement
process.

If businesontacts are shared based on sector and specialism then significant value can be gained from
each business relationship. Bringing together the heads of employer engagement teams may help to
achieve this (DTZ, 2009 00d practice can already be seen altimgcoast:

Northbrook & Brighton City College successfully collaborate in joint initiatives. This includes collaborating
partners in the approach to employer engagement to reduce duplication and help to provide a coordinateq
learning offer to theareas employers.

G¢KS LINP2SO0 FAYa (G2 aAYLXATFE GKS | LILINRI OK G2 d
contact for each sector. We hope that this will encourage businesses to engage with the opportunities we
offer their exsting staff as well as thinking about employing local, recently trained and job ready people as
odzaAySaa O2yRAGA2ya 0S3IAYy (G2 AYLNROGSO® LGQ&A AYLHA
recognising this area as a joint focal poiftagstivity for 2010/11 we hope to ensure that this area has as man
2L NI dzyAGASE (2 oSYySTAG FNRY aiAtta GNFXAyAy3ad |
(Phil Frier, Principal of City College Brighton & Hove)

Key recommendation: Businesses should have one contact at an institution rather than several
departments through coordination of business contacts. There is also scope to coordinate the work
placement approach across West Sussex institutions through collaborative initidthieould include
further development of current resources such as the EBP Veryan database.

6.2 Schools

Fig.27showsthe volume and type of work experience placements undertaken by West Sussex students
between August 2009 and June 2010. The numbers have been kdolenin to year 10, 11 and peb

age groups. The majority (6521) were one week placements, 1052 wenedalo (10 day) placements and
a further 488 had placements lasting more than 10 days. All but 121 of the total number wafeybar
olds. This one week work experience is the main way in which schools meedtéteiory responsibilities

for work-related learning.

The majority of work placements in secondary schools take place in year 10. The graph shows that the
highestnumberof placements isn public services, followed by the retail sectaithough not shown in the
graph, emineering is popular fanales, and hair and beauty for females. Areas with the lowest
representation arananufacturing and travel anwurism industriesThe Business Support Framework for
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West Sussef2010)highlights strengths in knowledge sectors, creative industries, cactstn and
tourism.The data in the graph suggest thabre needs be done to build relationships with businesses in
these sectorsrather than relying on public sector services for work placements.
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Fig.27 Secondary school work experience Source: West Sussex Education Business Partnership
These work placements are coordinated by a central work experience team alilati®nBusiness
Partnership.Their role is to provide training for schools on the wexperience process, undertake hial
& safety vetting in line with Health & Safety Procuremt Standards (HASPS), provide service level
agreemensand manage a cerdl database of work experiencentacts for schools. It is then the role of
individual schools to create a specific work exgece policy, ensure CRB checks, manage learning
outcomes and ensurtihe work experience programme is linked to thegartment forChildren Schools
andFamilies (DCSF) guidance for economadilyeing career, work related learning anaterprise.Schools
should also ensuregrentalagreementis signed byparents andstudent prior to the commencement of
placements. This high level of policy and procederiiresa lot of resource in schasthat choose to
coordinate work placementsidividually Best pradte is to coordinate activity across West Sussex schools
to ensure all pupils are getting good quality work placements to develop enterprise skills.

Business Engagement

Fig.28shows the total number of employers, by size and sector, which are available for a work placement
for the academic year (7,792 businesses in total).

The majority of businesses available for wplkcements are small creative amidia businesses and
smallengineering businesses (1142 and 1191 respectively)ll 8meanufacturing and sport ameisure
businesses also have a strong presence. Large businesses taking work placements are fairly evenly spread
across sectors, mosirgebusinesses offering plamentsarein the engineering sector (97). Overall, the
construction and built environment sector has the lowest number of businesses offering placements,
followed by the hospitality and catering industry. Findings suggest that there is a disconnecti@ebet

the high level of businesses offering placements in creative, engineering and IT industry and the number of
students taking undertaking placements in these sect@esearch undertaken by Enterprise UK (2010)
identified, nationally, a lack of opportities for young people to engage in work experience that has an
entrepreneurial application.

Increased take up of placements with small businesses in creative sectors may help to rectify this gap in
enterprise provisionThere is currently work going ots iinitial stages at West Sussex County Council
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looking to maximise the opportunities for young people to gain employability skills and move in to work.
Many people in this sector will be self employed making it difficult for them to take on a young fferson
work placement. This also means that young people training in the sector will need effective enterprise
skills provision and practical information about setting up their own business. This work illustrates the need
for more support and development ithis area.
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Fig.28 Business Engagement Source: West Sussex Education Business Partners

Key recommendation: Placements with small businesses should be encouraged. Institutions should take
advantage of the high volume of small businesses in creative industries for mentoring and work placement
activity. There should be lessliance on the public sector to provide work placements at secondary school
level.

6.3 Business Perceptions

The sample for this survey was made up of 34 West Sussex businesses across different sectors
Accoding to the Department for Business Innowatiand Rills, 99.9% of South East of Eng y R Q &
businesses are SMEEhismeans that the sample approached can be considered as a representative of the
business population of South East Engla.the 34 responses 888§ businessewere located in West
Sussex, out of which 90% were SMEs.

50% of the sample hdaaken on a work placement in the last 3 yeal$he majority (47%) of theseane
school pupils, 35% of these placements were university students and 12% were college stQuaents.
business in the sample had also taken on a work placement from MENCAP.

65% of these placements were unwaged and the other 35% were wa&gmukidering the majority of the
placement students identified by the sample came from schibehn be assumetthat they were under
the age of 16,and inunwaged placements andhis is confirmed iTable.1lbelow.

Paid/Unpaid Type of placement Percentage breakdown
Waged KTP 12%
Industrial Placement 6%
Graduate Trainee 6%
Apprentice 6%
Unwaged Work experience 71%
Total 17 Work placements 100%

Table.1: Work placement breakdown
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What was the type of placement?

H Business response
71%

6% 12% 6% 12%
— [ — [
Work experienceApprenticeship  Industrial Graduate Knowledge
Placement Internship Transfer

Partnership

Fig.29 Survey results: Type of placement

Work Experience

As shown in Fig.2%¢ majority of plaements in the sample were sheierm work experience. These were
mainly 22 week placements for school pupifss shown in Fig.3@sults suggest that the main reason
businesses take on work experience candidates is to benefit the indivithalr than having a view to

improve their ownbusinessBusinesses in the sample d

id not see much value in taking on these pupils

other than fulfilling their orporate socialresponsibilityprogrammes and achievirgsense of goodwill. A
small number commented on community giveback and buildingadiogiship with education; these are
benefits that should be actively promoted to businesses when recruiting for work experienogcts for
work experience students ranged from computer repair training to marketing, promotion and
merchandising.A numbe of the projects were admin based in various sectors of industry.

Knowledge Transfer Partnerships (KTP)

Knowledge Transfer Partnerships hde=nundertaken
by 12% of the sample and these range from 6 months
2 years in length. Findings suggest ttet main reason
for taking on KTP students is to improve the business,
with the supprt of the university. There is however,
some concern about getting value for money from thes
partnerships Typical KTP projects described by the
sample include devefoment of marketing research and
businesses cases; business analysis and research anc
development.

For businesses, these partnerships can help in a numk

What was your primary purpose for

to offering the work placement?

H Business response

59%
29%

] Toimprove theTo benefitthe Toidentify
business individual potential future
employees

12%
—

er

of areas, including:

Fig.30 Survey results: Primary purpose for offering

1 Refining existing products, or designing new
products placement
1 Opening new markets, for new or existing products
1 Improving business, marketing or manufacturing systems
1 Cutting costs and waste to run the business more efficiently

Industrial Placements

Industrial placements were also offered by 12% of the sample and these placements range from 12 weeks

to 1 year in length. Similar to work experience, the mai

n reason busineffeethese placements is to

benefit the individual, rather than the business, althbubere were some comments on the value of

cheap labour and the extra help studemi&n provide.

Further to this, businesses should be made aware of the input of fresh ideas and skills and the opportunity

to assess prospective employees.
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Apprenticeships and Internships

Apprenticeships and graduateternships were undertaken by 6% of the sample. Findings suggest that the
main reason businesses undertake this type of paid placement is to identify future empl®esiaesses
seem to recognise the valué# these placements, although there was some concern around the formalities
and administration involved in setting them up.

Benefits

As shown in Fig.3dusinesses see the main benefit from taking on work placement students as the
potential to source nevemployees.This highlights a need to communicate a skills offer to businesses
describing how studentsan add value through the experiences they have had in education.

The businesses that see no benefit from taking a work placestadent(12%)are thos that have taken a
shortterm work experiencgupil and had concerns over the time and resource needed to support the

pupil.

What benefits does your business receive from offering work placements?
i Business response
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12% 12% 12% 12%
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Fig.31 Survey results: Benefits of work placements

Findings from consultations with those in education that have direct contact with businesses for work
placements suggest the key benefit for businesses comes from community activity and engagement with
education, promoting a positive message for the busses. The extra resource that a successful

placement student can provide also invaluable to businesSuccessful placements are usually with
businesses thaiake a preactive approach tohe future of their business, and the skills they require from
their employees

Barriers

In terms of barriersconsultations suggest th#tte students coming back with a negative experience of

work placements is largely down to a mismatch between the business demands and the ambition of the
student. The extra resource needed to support a placement student can also lead to a negative experience
if businesses cannot afford to invest the time required to enable a valuable experience for both parties.
Further to this,Fig.32shows that the main barriergo taking work placements are resource (35%), time

(15%) and cost (21%7].hese three factormterlink and businesses in the sample highlighteduanber of

specific areas such aime to train the student; cost of extra training; staff available foreswsion; not

enough work available and downsizing of the business.
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What are the barriers to offering work placements for your business?
i Business response
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Fig.32 Survey results: Benefits of work placements

The size and sector of the business were mentioned as a barrier by 15% of the sample; some basmesses
too small to take a placement student arein a sector that is unsuitable for a work experience candidate.

A key message when communicating with businesses should be information on the support they will
receive from the institution throughout the worlkdgcement processTime andesource to train the

student arekey barriesand initiatives should be introduced to give students the skills they need for work
experience in a specific industry or secto®therbarriersinclude a lack of education and ugrdtanding of

the work placement process arfdar ofthe formalities involved.This includes health and safety checks,
employment restrictions and governmehtreaucracy.

Conclusion

The quality guidelines for work based learning detdiat the start of this sectiospecify that timely

information should be provided to students prior to the work placemdmnit donot include training or
development of specific skills for specific sectors or projeCisnsultations with work placemen

coordinators highlighted the value of these placements for studemtsey gain practical experience, adding
value to their study or qualificationThe experience also gives students career direction and develops
transferrable skillsFor businesses,uilding a relationship with an educational institution can give them up

to date knowledge of a subject area and also enable the business to hear about other services an institution
can offer to businesses.

A statement of collaboration between an institoti and a business ésmethod that carensure a

relationshipis valuable For example, a business that signs up to take a work experience candidate may also
be interested in mentoring or getting involved in other enterprise activity. One work placemerdicator
commented thatinstitutionsneed to get more from businesses suchmasckinterviewsand CV advice, not

just a one week placement with no long term value.

Key recommendation: Institutions should scope out the project for the placement student and help them
develop the skills needed to undertake that project before the placement commences. This should include
training for specific sectors prior to work experience. Businessagdinave input in to the skills that need

to be developedThe main barriers for businesses are time, cost and resource. A key message when
communicating with businesses should be information on the support they will receive from the institution
throughou the work placement process.
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6.4 Project Case studies
Successful projects with businesgeshe curriculum can be of great value to student learning. The below

examples highlight how activity with businesses can be successfully embedded in codraesdaies at
an institution.

Chichester College Examples:

Fontwell RacecourseBusiness Decision Making Unit

This project required students to forecast attlance numbers at the racecourse. The findings werg
usedto determine key areas that waiffect customer satisfaction such as the staffing necessary, th
catering and the provision of parking spaces.

Avisford Park Hote] Business Decision Making Unit
This project required students to produce a business plan for Avisford Park Hotel usitfig spée to
assist them in their decision making.

This form of interaction with businesses has real value for both the students and the business.

Cay(igStt tIFN] O2YYSNDALEQHS yd SHNI NG A/FK DF 3 /
Collegey (G KAA LINRP2SOG® ¢KAA a2NI 2F RIFGlF OFy 0
(Midhurst and Petworth Observer, 2011)
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7.0 Best Practice Case Studies

7.1 Regional Examples

Enterprising Colleges Initiative

Enterprising Colleges is jointly funded by NESTA (National Endowment for Science, Technology and th
Arts) and SEEQ&outh East England Development Agency), and is delivered by the Centre for Creativity
and mterprise Deelopment at OxfordBrookes University.
The programme is centred on a series of workshops targeted at senior staff within FE institutions in Soy
East England. The workshopseuarage participants to explottearriers and enablers to introducing
enterpriseeducation in to the curriculum antthe business development aetty of ®lleges.

This pilot programra is due to finish in July 201tb; date 26 South East Colleges and 86 participants have
taken part in the project. The expected outcomes are:

- Raised wareness of enterprise education and the benefits

- An FE institutional enterprise education strategy

- Coherent strategies for enterprise education which is delivered in colleges

- Establishing a network of enterprise education champions across the South East

A regional enterprise network was launched for college lecturers on tfiévisch 2011, which willoffer
updates on skills and knowledge, access to enterprise resources and materials for delivery in the classr
and a general networking occasiondnhance the enterprise experience for everyone.

The Enterprise Network will hamess the expertise of real-life entrepreneurs, enterprise teachers and
lecturers, enterprise professionals, and past/present students of enterprise-related programmes, and meld
them together to create a vibrant and passionate learning experience for college students i irrespective of
the course they are studying, and the career path they are planning.

These regular events will offer updates on skills and knowledge, access to enterprise specific resources and
materials for delivery in the classroom, and a general networking occasion i all of which is generated to
enhance the enterprise experience for everyone.

Every participant will have enterprise at the forefront of their educational agenda - coming together to discuss
the latest developments in enterprise initiatives, as well as planning enterprise events across their regions
and in their own colleges. Teaching staff will be able to use the Network meetings, and the training events,
as validated CPD; further demonstrating their commitment to their own professional development, as well as
the professional development of their students.

The Networks will be a vital part of bringing practical enterprise skills into the FE classroom by utilising the
experience of those engage in it each day whether actively or academically; and ensuring that students have
the best chance of becoming the successful entrepreneurs of tomorrow by benefiting from that experience in
a range of scenarios.

Ali Golds, Operation Enterprise Itd

1%

oom,
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SETSquared Partnership

SETSquared is an example of collaboration between the Universities of Bath, Bristol, Exeter, Southamg

ton

'yYR {dz2NNK& (2 adAyYdzZ | dS INRSGK Ay GKS NBEIA2yQa SC

1) Provide support services and office spacesfmty stage businesses
2) Provide practical help from experienced entrepreneurs

3) Help with access to funding

4) Build businesses fronniversity research

5) Access international markets

The management team for the project is made up of director regmétion from the enterprise teams of
the 5 partner universities. The partnership operates from five Business Aaii@teCentres located at each
university. The entres accommodate around 100 high growth potential, knowledgsed ventures and
provide trem with business support, investment support and flexible office space.

The activities of the group include: Business Acceleration centres, Investor show cases, applied resear¢

and start up.

To date the partnership has supported over 650 companielpjig them raise over £450m of starp
funding and creating over 1,000 new jobs.

OYUSNLINARAS [SINYAY3I tIFINOIYSNEKALJA o09[t Qav

Through the Enterprise Network, the Specialist Schools and Academies Trust have created a school arj
collegeled sustainablenet& NJ] 2F pn 9YGSNIINARAS [ SFNYyAy3a t I NI
and these partnerships are an example of collaboration between institutions at different levels of
education, as well as the local business community.

The DepartmentfoB RdzOl G A2y Fdzy RAy 3 F 2RI HoweRai madySoftieS R 2 y
partnerships will continue to meet informally. The West Sussex ELP is madsaoals with business and
enterprisespecialist statuso share enterprise resources and best preetin enterprise education.

The model below shows the ideal make up of an ELP Board with representatives from education and th
odzaAySaa O2YYdzyA e otheérffuadig, dzeéncept pf calaboratiddBhouled BeA y 3
lost.

2 Primary
School

2 Secondary

1 Business Schools

ELP Board

1 Spedcial

1FE College School
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7.2 National Example

Young Peoples Enterprise Forum (YPEF)

YPEF is a regionaligised not-for-profit group of private and public sector organisations with a mission to
nurture and inspire enterprise among young people across Yorkshire, enhémeirages of self
employment and business start ups. This is funded by Yorkshire Forvegidri&DevelopmentAgency

FYR ,t9C YIyl3Sa GKSANJI GKNBS &SIFNJ WOYOSRRAY 3
Yorkshire & Humber Universities, $ness Link, Young Enterprise and a number of other organisations
Strands within this programme include:

1) Primary

W21KSNKIY wSFEReQ Aa | O2YLINBKSyair@dS Sy idSNLINRa
entrepreneurial, learn about busineAss and the economy andAdeveIop gnterprjsinq skills. This is recogni
yIEGA2YyFfte a 6Saild LNy DINMIOEK & VRI NENISHHIX ¥ w2yn

2) Secondary
- ContinuousProfessionaDevelopment (CPOYr teachers in how to embed enterprise in the
curriculum.
- Focus on employer engagement in enterprise education e.g. business challengescaitidla,
National Rail, business mentors for pupils

3) Further Education
- CPD, resources and support for teachers to create an enterprise culture in colleges
- AMSGE2N] 2F C9 WSYGSNIINRAS OKIFYLAZ2YaAQ

4) Higher Education
- Initial Teacher Training pilot pragmmes at Sheffield Hallaemd Leeds Universities enterprise
education
- Workshops for PGCE students

Nicola Mills, Project Manager of the programme, said that research undertaken at YPEF found that the
was a significant need for CPD and enterpriagntng amongst teaching staff.

Nicola sees the most potential for improvement in regional colleges. Howieemain gaps in enterprise
provision are in schools that see enterprés®d entrepreneurshipas low priorityas well asupporting
students in arting up their own businesses.

0y S

S S
sed
(IKSI

re

dLow achieving schools have a priority to improve levels of academic achievement and quality of teaching,

rather than enterprise activity. Similarly schools with academic excellence have a priority to maintain th
excelence ratherthari LISY R 2y SYGSNIINR&AS T OGADAGEE ObAO2f

.t 9C KIF@S RS@St 2LISR | yhitpd/yiviwlspfeadlikewildfite.or@)-eficoufaging He A
18 year olds to pursue their ideas, get expert help developing an idea in to a business plan, and suppo
making it happen.

is
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8.0 Key Findings
8.1 Further and Higher Education

1 Leadership
In higher educationinstitutions have full time staff employed for, or tasked with, the coordination of
enterprise, which is not present in further educatiofindings suggest that senior management
involvement inenterprise education in fuhter and higher education is nobnsistent across institutions
and the responsibility for creating a culture of enterprise lies at a lower level.

1 Defining enterprise
2 KSY RSTAYAY3I SYOGSNIINRAST a2YS Ayaluaddziazya 7¥F20dz
enterprisingbehaviour. W5 2 A y 3 Q Ndévelbpiné&nfiof husiness$ idehis and encouraging students to
sei dzLJ F' YR NMzy GKSAN) 26y odzaAySaad U9yiuSNIINAaAy3ad o
skills including amnovative and creative approach tagks through collaboration and risk takimjffering
perceptions of enterprise could lead to confusion in delivering effective enterprise education.

1 Funding
The majority of funding for enterprise in higher education comes through thedardEducationinnovation
Fund (HEIR¥hich iscurrentlybeing reformed.All three HE institutions in the sample have a specific
budget for enterprise activity compared to only one of the FE colleges survé&yether education
institutionsappearmore enterprisingn their approach and draw in funding through external sources such
as business sponsorshipest practice examples develepterprise that is sustainable beyonide limited
funding streams

1 Curricularenterprise
The key to developing sustainable emigse is to embed it in the curriculurBest pactice examples are
enterprise andentrepreneurship modules that are crediearingand offered across the curriculum,
regardless of subject are@ihe majority of modules and courses with elements of entegpaisd
entrepreneurship are contained in business schools. Business input into the curriculum tends to reflect an
ad-hoc engagement with a range of employers.

9 Extracurricular enterprisactivities
All three higher education institutions employ staff tmrextracurricular enterprise activity compared to
50% of the FE sampl€areers services, enterprise workshops and ideas competitions are the most
common forms of provision. Findings suggest there are fewer extracurricular opportunities at FE level for
students to get involved in enterprisetivities Best practice examples include developing a community of
enterprising students through clubs and entrepreneur networks.

1 Start up support
This is an area of development in a number of the institutidnserms of start up support for
entrepreneurs, physical infrastructure and virtual incubators are in development in both further and higher
education. Higher education institutions also offer specialist advice and access to funding workshops.
Mentoring syport for start ups is offered in most cases; however support needs to be long term with a
focus on supporting students through an enterprise journey.

1 Recording enterprise progression
Findings suggest there is currently no consistent method of meagthiextent to which enterprise is
SYO SRRSR +id |y Ayauaddziazy 2N 6KS LINRPIAINBaaizy 27
Best practice examples, nationaligclude enterprise in the learning outcomes of all taught modules across

aninstitution, regardless of fiject area, and measurée ertrepreneurial productivity of thenstitution.
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8.2 Primary and Secondary Education

1 Leadership
The majority of secondary schools in the sample (75%) identified senior managers with responsibility for
enterprise, compared t82% of primary schools. Business anterprise specialist schools are abbefund
full time nonteaching posts for managing enterprise adjivdeveloping community links @rbusiness
partnerships. In nosspecialist schools, enterprise coordinatiorften part of a wider brief for work
related learning or curriculum managemewtes Senior managemergupport is needed tensure
enterprise learninghas ahigh priority in the curriculum

9 Definitions
2 KSYy ARSHUASTNELAINRT AW 3 0 8Kt tie sangidiRe Key-skB suéh@wKirthovation,
problem solving, independence, creativity, Fisk { Ay 3 +FyR | WOlIYy R2Q | G§GAGdzRS
define enterprising behaviour is very much specific to each individual sebolgi50% of th secondary
school respondents and 3% of primary schools in the sample have a definition of enterprise education that
is used consistently across the school.

1 Funding
The majority of funding for enterprise skills provision comes from the main school hud§é of
secondary and 26% of primary schools have a budget for enterprise. Findings suggest that in primary
schools there is a highével of fundraising and self funded enterprise actiwtyich enables sustainable
enterprise skills provision withouglying on time limited funding.
{ dzZNIS@& NBadzZ Ga adzaasSad 4 te dnly faryi & NBvisidiSa/nambet 8iestS NLINA A
Sussex Schools. The more enterprising schools support enterprise through fundraising activitieestnd
in projects for pupils in the curriculum.

91 Curricular enterprise
The majority of both primary and secondary schools in the sample stated that they promote a culture of
enterprise. Findings suggest that key skills relating to enterprise are being delivered in the curricula of most
schools; however, recording progressiiithese enterprise skills is only prevalent in schools with an
enterprise specialism.

1 Business input
Business input to the curriculum is mainly through -@fieactivity. Best practice examples devebp
reciprocatedtwo way relationship, where a busiresommits to engaging with the school in a variety of
areas, such as mentoring, curriculum input and work experience, in return for publicity in the local
community.

1 Extracurriculaenterprise activities
There is a higkevel of extracurricular opporturigsin enterprise for studentsn West Sussegecondary
schools, mainly in the form @hini enterprise activities (85%f school3$ and enterprise competitions (70%
of school$. Activity that is ongoing and sustainable should be encouraged such as fumgliaisivity,
school businesses and enterprise clusly 6% of secondary school extracurricular activity involves the
experienceof running a business.

1 External support
The majority of support for enterprise in secondary schools comes from the Svissex diication
BusinessPartnership (EBRB0%) as well as Young Enterprise UK (60%). 97% of primary schools afid 90%
secondary schools also statéeey would like more support in developing partnerships vtisinesses and
national programmes.
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8.3 Work Placements

91 Further and higher education
The work placement offer at this level of educatieress structured than at school level. Placements are
generallycoordinated by indidual departments on an adoc basis due to the nature of the curriculum.
Consultations identified central databases being developed to record activity with businesses and this
coordination will avoid duplicated approaches for work experience.
Communicaing the offer of work placements to businesses occurs in different ways depending on the
approach of the individual institution. Business development teams are common, engaging in direct contact
with local businesses and public sector organisations. Sastigutions have a central database of business
contacts and partners that can be used across the instituticuse the bcalEducationAuthority database
of approved work experienasontacts Others have a less -@wdinated approach relying on persdna
contacts, speculative letterghone calls and networking events locally and nationally.

M1 Schools
The majority of work placements in secondary schools take place in y¢agé&@4) to fulfil statuiry
responsibilities for work related learning. The highasinbers of placementat this levein West Sussex
are in public services, followed by the retail sector. Sectors with the lowest represengato
manufacturing and travel anurism. In additionthe majority of businesseasfferingwork placements in
West Sussex are small creataved media businesses and small engineering businesses. Findings suggest
that there is a disconnection between the high level of businesses offering placements inereat
engineering and IT industriesd the low number of studentspting to takeplacements in these sectors.
Coordination of work placements at this level involves a high level of policy and procedure. Tigs @an
lot of resource in schosthat choose to coordinate work placements their own.Due to the high level of
students undertaking placements at the same timestopracticdas tocoordinate activity across West
Sussex schools to ensure all pupils are getting good quality work placements to develop enterprise skills.

i Barriersand benefitdo businesses
Successful placements are usually with businesseddkata preactive approach tohe future of their
business, and the skills they require from their employ&asdings suggest the main benefit for businesses
who offer pla@ments is to source new employees. Other benefits highlighted include building a
relationship with education, extra help for the business and achieving a sense of goddwidlver, when
asked for the main reason businesses take placements, this was éfitttbe individual. Few businesses in
the sample identified work placements as a way of improving their business.
Themain barriers to taking work placemerits businessesareresource time and cost These three
factorsinterlink and businesses highlighted a number of speb#icierssuch as; time to train the student;
cost of extra training; staff available for supervision; not enough work available and downsizing of the
businessOther factors include a lack of education andlarstanding of the work placement process and
the fear of formalities involvedspecific factors includeealth and safety checks, employment restrictions
and governmenbureaucracy.
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9.0 Workshop Discussion

Thissection brings together diséud A 2y & FTNRBY GKS WIOYGISNLINREAS { Atf &
April 2011 at Ricardo UK Itd, Shoreham

1) Progression

In order to add clarity to enterprisedeication at each level there should béoguson a model for

progression. At the heart @fctions going forwarghould beli KS 02y OSLJI 2F F walAftfa

(Fig.33) This outlines a route of progression from primary to higher education, recordindeskellopment

and experienceas a tudent climbs this ladder.

Implementing this concept will be important in order to start this process and consistent definitions for
enterprise education at each level should be developed that will enable common targets to achieve and
track successinterventions will be needed at different stagestbé ladderto encourage students to

progress from initial engagement in enterprise through to business start up or employment. This should be
adopted as a commoftamework and pathway and otheecommendationgvill then fall into place as part

of this overall strategy.

In primary schools therghouldbe focus on creating awareness and initial engagement in enterprise,
creating a culture of enterprise in schools through community activity, fundraising prejedtseeachers

that are fully engaged in the agenda.

When pupils move up to secondary school, initial awareness of enterprise should be progressed to interest,
and hopefully desire to explore enterprisgrther. This can be achieved through increagesiness
interaction;embedding enterprise in the curriculum anell experience of running a business. When a
student then progresses to further and higher education, interest should become desire and action.
Enterprise should be embedded in all coursesh increased awareness of start up and self employment
opportunities and providing the infrastructure and long term support for enterprising students that want to
start up their own businesses. Employer input should be obtained at all stages of thes tacnsure the

skills being developed are relevant and valuable. A portfolio of enterprise skills and experiences should be

built up as young people progress through education and these skills should be acknowledged at each stage

of the ladder.

BUSINESS START-UP

Further & Higher DESIRE & ACTION

Enterprise embedded courses
Awareness of start up opportunitites
Infrastructure and business support

Long term mentoring

INTEREST & DESIRE

Skills progression
Enterprise embedded in curriculum
Business interaction

Experience running a business

Primary AWARENESS

Culture of enterprise
Enterprise educated teachers
INITIAL ENGAGEMENT

Fundraising projects

Community activity
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2) Leadership

In order to implement this model for progression it will be essential to gain the support of leadership teams

at each level of education. In schoolse tHeadteacheneeds to bgpersuaded about the mutual benefits to

schools and business. The changing working environment includes uncertainty over thenfoitkirey of

Connexions and the Education Busineadriership (EBP)YCommunications between businesses and

schools will be &l to expansion of the enterprise agenda asuthe definition of W Sy (i S NLINAt& SQ | y F
describe the educational intentill be importantelements wha discussing enterprise progression and

activities.

Important enterprise skills must be seentohave &+ Ny Ay3 @I £ dzS FyR (2 O0NAyYy3
fSIENY® ¢KS ¢2NR WS ghd Saykuhgesh & extracurrizulayfacis dépéndirig Sréhow it

is interpreted Words such a®’ | LILX A SR YRS IWIQNESY HQA GA (& Q YA dnefitstdS dza SF
teaching and learning. The offer should be sold based on key dfovddeadteachers, such as developing a

Wan ddattitude, independent learning skills and creativity.

Clarification is needed as what age range constitutes the studentship which should be coverediby

endeavour e.g. a continuum which starts at age 10 (year 6) and goes on to 21 (end of university)eor even
youngeragesuch as 521. In the primay rangemore modest results formerprising behaviouwould be

expected

In further and higher education leadership teams should collaborate to take forward this enterprise
agendaTheyshould aim to create consistency in progresstaut, shouldnot lose the creative initiatives of

individual institutions. In addition there should be less competition and more collaboration between

institutions and findings suggest that this is currently a procurement issue.

Training will be required for everyone involved from businesses and educ@tiere may not be a
formality to this for business peoplteraction with businesses will be essential at all stages of this
process; whether through activities such as curriculum projects, mentoring or work experience. If this
message is to be acceptéuken training should be related to CPD opportunities and funding.
Institutionsmay also be able to offer servicsbusinessesg.g. language training for internationally trading
companiesas an incentive to engage. This needs to be negotiated on andudi basis, rather than
developed as a prescribed package, as all business needs will be different.

3) Currency

WO Y GSNLINAAS SRdzOF (i A 2 yaruriricy? siafedlingdkSow!€dgeYoltiazydnéits thiSdan | a
bring to business and edationin a targeted message. Anterprise culture in Coastal West Sussex

should be createavhere these benefits are widely accepted and implemented in education.

A platform should be developed to share success stories, latest news and best practice atatibed

levels to increase engagement, awareness and collaboration.

Benefits should be measured where possitiisven attributes such as improved life skills may be observed
to have been influencely theenterprise endeavour, but should not risk betefbyseeking implausible
measurement arrangementsdeally resultsvould be trackedas pupils move on in the education system or
dzL) G KS walAftfta I yR afiProiéctith AywdoBd apphZBriReXidd cubently call giv@ 5
localised tracking but may not identify individuals.

Schools could also be measured on the employment rates of their students, and those going on to further
and higher education. This measure may act as a driver for Headtessithembed enterprise in to the
curriculum. Building an enterprise portfolio as a student moves through education would enable individual
recording of skills and achievemenkdeasurement methods shadilbe consistent and acknowledgetl

each stagéf progressioris to be recordedn Coastal West Sussasg a whole.
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Through analysing all die definitions that havédseen collectedrom schools, colleges and universities in
the data collection procesthe following definitions have been created to pide an ideaof how
enterprise is defined, and can be progressed through each level:

A Primary ¢ Awareness

Providing pupils with the opportunity to demonstrate eptésing behaviour through reéife experiences,
community activity and an enterprisimgirriculum. Encouraging children to demonstrate a range of skills
0KIFIGdG RSOStE2L) SYGSNIINRAS OF LI oAfAdGe &adzOK Fay ONSEBI

A Secondary ¢ Interest

WOy O2dzNI 3Ay 3 0SKI @A 2dzNJ K HributeR Blxtiggyfaentdtprise drid & LIS OA F A C
entrepreneurship. Initial awareness should be converted in to interest through progression of enterprise in

the curriculum, interaction with businesses and activities that provide real life experiences in running a

busk y SaaQ

A Further & Higher education ¢ Desire and Action

WOYGSNILINAAS OFLIoAfAGE YR alAaftfta RSOSEt2LISR Ay LN
progressed through enterprise embedded in all courses and subjectiategest should be converted to

desire and action encouraging behaviour that leads to the development of business ideas or contributing to

the development or improvement of businesses, increasing the awareness of self employment. Long term
supportforenNB LINS Yy SdzNBE G KNR dzAK AYFNI a0GNHzOGdz2NBEZ YSYy(G2NRYy
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10.0 Recommendations

i, LYLESYSYyid (KS WSYGSNLINA&S alArffa yR SELSNASYS

enterprising students from initial awareness and skill development at school level through to

business start up and support for entrepreneurs. This involves collabodaetween schools, FE

and HE to ensure progression and engagement in enterprise at all levels and better connection
when moving from school to further education. Employers should be consulted in this process.
Current practiceThe Professional Business Services Group (PBSG) will launch a Log of Professional
Readiness in June 2011 allowing students to record work experience, gap year activity, responsibility
and leadership to communicate their employability to businesses.

i. 1 yoOwCdzaaSEQ adetS INRdAI 2F SyGSNLINARAS OKIFYLAZ2Y

from primary level to higher education. This should also include representatives from outside of the
education sector, to advise on how to best encourage loweaghs in enterpriseThis group should
discuss how to bring coherence, alignment and progression to enterprise education and create a
strategy for use across West Sussex.

iii. Develop a consistent definition for enterprise education at each level that mélble institutions to
set common targets to achieve and track when they have been successful. An overall definition
should be developed that creates a vision for enterprise education in West Sussex.

10.1 Further and Higher Education
Embedding a culture of enterprise

iv.  Ensure overall responsibility for enterpriskills provisioris owned by senior management. Creating
a culture of enterprise should be high priorityRE and HE strategy and roles and responsibilities for
enterprise edication should be clearly defined.

Current practiceChichester Collegein the process ajainingNational Enterprise Acadensyatus

v.  Enterprise should be embedded in the further and higher education curriculum throughktment
in continuingprofessional development (CPIO) enterprise educationinitial teacher training
should include enterprise encouragement andrisshops for teaching staff are&ffectiveway of
sharing best practice in enterprise education.

Current practicelJniversityof Brighton teacherraining workshops, Enterprisit@plleges
workshops

vi.  Credit bearing enterprise arghtrepreneurshipmodules should be made available to all stots
regardless of subject arellodules that develop enterprise skills and encourage entrepreneurs
should be marketed through the Centre for Work and Learning. In addition websites such as WSCC
could hold resources to share best practice. There is an opportunity for the three unesetsiti
work together to develop this in higher education.

Current practiceSkilled Up Itdhave signed a strategic partnership witie Specialist Schools and
Academies Trugb build approved level 1 and level 2 enterprise materials onlingartéolio
format. These were releasedh the Enterpise Village portal.

vii.  Measures should be implemented to identify to what extent enterprise is embedded in the
curriculum. Learning outcomes specific to enterprise in all taught modules could be one way of
achievirg this. These methods should be consistent across institutions.

Current practice’ SY G NB F2NJ 9RdzO GA2Y YR LyRsga(GNE WeEKS

9 RdzO | { #eRighcand{ASsésIment Guidance Manual for Schools
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Working with businesses

viii.

Institutions should develop an outward facing approach to draw in funding through business
sporsorship of enterprise activity rather than relying on time limited government funding.

There should be more collaboration and lesmpetition between instituions;this is currently a
procurement issue. Institutions should shal@nning of activity with businesses including cross

referral of business contacts. This can be achieved through better curriculum planning that enables
institutions to focuson theirspecialismand complyy Sy & S OK 20 KSNXRa | OGA DAl
Current pactice:Northbrook andCity College Brighton & Hove collaboration

Encouraging business start up

X.

Xi.

Xii.

Xiii.

Xiv.

Create opportunities for students to apply enterprise skills through extracurricular activiytlirer
education. Develop a community of enterprising students through clubs and entrepreneur
networks

Current pactice: BeePurple (University of Brighton), Havant College enterprise club

Increaseprovision in personal cahing andnentoring for enerprising studentsThis should include
peer, staff and business mentoringollaboration between institutions to share resourg#
increasethe area covered in mentoring initiatives.

Current pactice:e-Mentoring pilotg collaboration between three debes, University of Chichester
and West Sussex County Council

OYGSNIINRAS ajAffa LINPOAAARZY aK2dZ R 0S F20dzaaSR
businesses is a natural progression route. In addifimstjtutions should encourage groupsth low
participation in enterprise e.g. female students thiscase@(i A A G & aK2dzZ R f Ay {1 A
business networkand eventsi dzZOK | & W2 2 Y§YRQ A2 22 BB Q 9y i SNLINA & -
Enterprise UKInstitutions should raise awareness of thestworksand events.

Current practiceResearchs being conducted by academatghe University of Chichester

Gal LIWAY3 62YSyQa SYdSNILINKRaS OGAGAGASE Ay 2Sai
| 26 R2 ¢S 3ISG GKSNBKE

A consistent measurememntethod should be used by alb&stal West Sussex (CVigtitutions to
evaluate and improve thenterprise educatiomffer in CWS as a whol&lethodsshould be
developedto record return on investment in enterprise, through graduate-sefiployment levels
venture creation anémployment with small firms.

Apprenticeship frameworks from sectors where people are likely to become self employed would
benefit from being supplemented by an enterprise module.

10.2 Primary and Secondary Education

Resourcingnterprise

XV.

Increase sustainable enterprise through fundraising activity and business sponsorship. In addition to
the support from external agencies suchtlhs West SussexBP and Young Enterprise schools

should look to support themselves in running ergrise activities and increase collaboration with
business and enterprise specialist schools, colleges and univer3itiesability to generate funding
demonstratesenterprising behaviour; this method of running enterprise activity should be seen

more frequently at all levels of education
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Current practiceThe Littlehampton Acadenhas heldan enterprise conferender students using
resources provided hiyorthbrook College

Embed activity in the curriculum a@® subject area rather than owdf enterprise days that meet
the minimum requirement for enterprise educatioRundraising projectsuch assclool businesses
are seemat primary level and progressi of this experience atecondary school is essential in
encouraging entrepreneurial behaviou
Current practiceWorthing High School allocates two lessons per fortnight to enterprise learning.
Business or IT are studied as core subjects at Key Stage 4

Both businesses argthoolsshould receive training when working together to embed enterprise

Schools may also be able to offer services e.g. language training for internationally trading

companies as an incentive to engage. This needs to be negotiated on an individual basis, rather than
developed as a prescribed package, as all business nektie different. Relationships need to be

f2y3 GSNX¥I NRERANDAEKRY | yR208YYdzyAOF GA2y&a 6AGK
coordinated to avoid duplicated approaches from different organisations.

Enterprise skill progression

Xviii.

XiX.

XX.

Benefits andesultsshould be tracked and measured students move up the enferise skills

ladder. Howeverthese benefitsshould not be lost bgeeking implausible measurement

arrangements. Schools should also develop a method of tracking enterprise skillsgehatithe

student can takevith them through education and into the work environment. Tools such as

Moodle could be used to record activity which could then develop into enterprise portfolios at FE

and HE level.

Current pactice: Enterprisgpassportdo 2 2 NI KAy 3 | A3K { OK22f0 WL OFyQ

In the schools a learning champion for the curriculum may be the right person to champion
enterprise.The person need not necessarily be explicilled theenterprise champion because
enterpriseshouldbe contained within the curriculum anmbt be seen as extracurriculaFhis person
should have authority, remit and able to make decisions. In addlitiese staff should tap to
relevant groups and networks to develop contact with Idmadinesses. The champion also has to be
the key contact for businesses the school.

The Hadeacherin each school must support tremterprise endeavourThe head needs to be
persuaded about the mutual benefits to schools and business. Importantmigerskills must be
aSSy G2 KIFI@S | tSFNYyAy3a @rtdzS FyR (2 O0ONRy3d 2dz
YIe y23 0SS (Sed 22NRA a4dzOK | a WONBIGAQGAGEQ |
benefits to teaching and learning. To#er should be sold based d&ey drivers, such as developing

a Pan ddattitude, independent learning skills, creativity etc.

10.3 Work Placements

Marketing the offer

XXi.

XXil.

When recruiting businesses for work placements institutions should etk skills of their
students anchow students can add value through the experiences they have had in educakien.
main reason businesses take on work placements is to source new employees.

Institutions should scope out the project for the placemetident and help them develop the skills
needed to undertake that projecthisshould includetrainingfor specific sectors prior to work
experience. Businesses should have input in to the skills that need to be develdgechain
barriers for businesses are time, cost and resource. A key message when communicating with
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businesses should be information on the support they will receive from the institution throughout
the work placement process.

xxiii. A clear, concise message sltbbe communicated to avoid any confusiamd thisapproach should
be consistent across institutions. This should be informative stating what the placement involves
and the value the busirss can take from the experiend&hen communicating this value,
institutions should make sure the language they use relates to the specific business.

Current practiceA statement of collaboration between businesses and education proyiisr®p
Luffa- Work Experience: A Skills Agreement)

xxiv. Itis important to offer smething tangible to businesses to ensure there is a two way relationship.
Offeringdiscounts on other servicessing the company logo publications, press releases and on
websitesare incentives that can add value to the relationship for businesses

xxv.  Businesses should hawne contact at an institutiomather than several departments through
coordination of business contact§he picture of enterprise providers is currently confusing for
businessesThere is also scope to coordinate the work placemgmtraach across West Sussex
institutions through collaborative initiatives. This could inclfuigher development of current
resources such as the EBP Veryan database.

xxvi.  Placements with small businesses should be encouragsiitutions should take advaage of the
high volume of small businesses ieative industries for mentoring anslork placement activity.
There should be less of a reliance on the public sector to provide work placements at secondary
school level.
Current practiceThere is currentlwork in its initial stages at West Sussex County Council looking to
maximise the opportunities for young people to gain employability skills and move in to work. Many
people in this sector will be self employed making it difficult for them to take oareyymerson for a
work placement. This also means that young people seeking to start their career in this sector will
need enterprise skills and practical information about setting up their own business
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11.0 Options for Further Analysis

The information brought together ithis report provides a curremiicture of enterprise educatiom

Coastal West Sussard recommendations to fill the gaps in provision identified. The outcomes of the
project should beongoing, developed and revieweBome areas for potential further analysis are detailed
below:

Wider Sample

Further workcould look aextendingmapping activityto both Rural West Sussex and the Gatwick
Diamond This would enableomparisons and provide a picture of enterprise education that covers the full
WEoast to Capitd EP boundaries.

Timing of the Project

With changes in government muci the development and future provision for enterprise is uncertain in
education with changes tallocation offunding and curriculum reviewst would be useful to review the
findings of the project when government priorities and visions are better understood.

Howevet it is important to be proactive rather than reactive to this situation and rather than waiting for
decisions to be madi is important forschools, colleges and universitiesake the initiative

Business Analysis

Due to the scope of the project, search has focused on the activity of educational institutions and
consultations have provided aducationperspective on the enterprise agendaurther work could look at
business perceptions to working wigducation institutions across the whole enteige agenda, to build
on the data this project has produced around work placements. Such activity as focus groups and
interviews with business representatives would provide valuable input.

Development of Interventions
The intervention@nd actions take as a result of thiproject should be analysed and success should be

measured and reviewedrhis area of workhould be ongoingandactionscoordinated so that the focus
and scope of the project is not lost once the project is complete.
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12.0 Action Plan

Strategic
Objective

Action

Recommendations
involved in actions

Lead Partners/
Groups

Timescale

(A) Embedding a
Culture of
Enterprise

1) Form a group of champions for the enterprise

endeavour with selected representatives from each level
of education and outside of the education sector. This
should include representatives from best practice examples
included in this report. Members of this group should be
carefully selected to ensure they act as champions for their
represented education sector.

2) This group should discuss how to bring coherence,
alignment and progression to enterprise education and
create a strategy for use across West Sussex. The group
should take in to account best practice in this report, as
well as linking in with the recommended networks to target
certain groups.

3) Education partners should develop a menu of
opportunities whereby schools can support businesses.

4) The group should run an annual enterprise event for
practitioners to share best practice and feedback on
priorities.

5) Findings from the group should be presented at the Aim
Higher Event in October being held at Worthing College.

i, i, iv, ix, xi, xii, Xiii,

Xiv, XV, Xvi, Xvii, xviii,

XIX

University of
Chichester

Group formed by
the end of May
2011
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(B) Progression of | 1) Implementan WSy (0 SNLINR &S a1 Af t &a|i, v, vi vii x xiii, xiv, | Centre for Work | Ongoing
students a common framework to progress enterprising students XV, XiX and Learning /
enterprise skills from initial awareness and skill development at school level West Sussex
and experiences through to business start up and support for entrepreneurs. County Council
New Learning

2) EBP staff and those with experience should be consulted Service

to decide the exact age range the continuum will cover.

3) Develop a method to demonstrate and record learning

and experiences, which is acknowledged at all education

levels.

4) Collate enterprise and entrepreneurship modules and

resources, making them freely available.
©) 1) Communicate the benefits of enterprise education. XX, XXi, Xxii, xxiii, xxiv,| Shelagh Legrave | Ongoing

Communication of
our message

Using the Southern Area Heads Network, 14-19
partnership boards, FE Sussex and retaining the input of
workshop delegates will allow engagement with the right
people to take the agenda forward.

2) A Business Breakfast should take place to communicate
the menu of opportunities to businesses.

3) This work should also contribute to the Coast to Capital
Enterprise Group to inform them of current best practice.
The members of this group should be invited to the
Business Breakfast.

XXV, XXVi, Viii, Xv

(FE Sussex)

University of
Chichester

Business Breakfas
¢ End of June
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Deputy Area Directog Sussex, SEEDA
Manager, West Sussex Education Business Partnership

Director of Enterprise, Worthing High School
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Business Enterprise Coordinat&ishop Luffa School
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Community Development & Enterprise Officer, The Forest School
Community Liaison Manager, The Littlehampton Academy
Assistant Headteacher, Rustington CP School
Vice Principal, Worthing College
CTMBusiness and Management, Chichester College
Section Leader for Business, Chichester College
Head of Partnerships and Projects, City College Brighton & Hove
Curriculum Head for Business, City College Brighton & Hove
Team Leader for Professional Skills, City College Brighton & Hove
Senior Lecturer, University of Chichester

Student Enterprise Manager, University of Sussex

Business Development Manager, Northbrook College

Business Development Manager (Entrepreneurship)

Young Peoples Enterprise Forum

Skilled Up Itd

Richard Beresford Director of the Centre for Creativity and Enterprise Development
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Education Provider Workshop Delegates

Suzy Bastable
Noel Atkins
Blanca Timblick
Andrew Swayne
Victoria Purcell
Dan Lord

Paul Stoggles
Sarah Hardman
Dave Farmer
Rhys Price
Norman Dingemans
Sarah Stannard
Shelagh Legrave
Dan Shelley
Gavin Smith
Anne Feldberg
Peter Barron
Clare Giriffiths
Andy Dixon
Peter Latham
lan Lowrie
Hilary Hele
Tara Lovejoy
Catherine Mayo
Chris Baker
Julia Macfarlane
Romy Jones
Gerard Cronin
Mel Butcher
Maureen Haywood
Tina Tilley

Adur District Council and Worthing Borough Council
Adur District Council and Worthing Borough Council
Bishop Luffa School

Ricardo UK Itd

St Andrew's CE High School for Boys

University of Chichester

West Sussex County Council

West Sussex County Council

West Sussex County Council

Worthing High School

Arun District Council

Chichester College

Chichester College

City Colleg®righton and Hove

National Apprenticeship Service

Northbrook College

Sussex Learning Network

University of Brighton

University of Chichester

Adur District Council and Worthing Borough Council
Adur District Council and Worthing Borough Council
Chichester College

Chichester College

Northbrook College

University of Brighton

University of Chichester

University of Chichester

University of Sussex

West Sussex County Council

Work and Learning Opportunities c.i.c

Worthing & Adur Chamber @ommerce
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Appendix 2

- Glossary of Abbreviations and Definitions
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Glossary of Abbreviations

BERR Business, Enterprise and Regulatory Reform
CWS Coastal West Sussex

DCSF Department for ChildrenSchools and Families
DFE Department for Education

EBP Education Business Partnership

ELP Enterprise Learning Partnership

FE Further Education

HE Higher Education

HEI  Higher Education Institution

HEEG Higher Education Enterprise Group

LEP Local Enterprise Partnership

NCGE National Council for Graduate Entrepreneurship
PLTS Personal Learning and Thinking skills

WSOC West Sussex County Council

YPEF Young Peoples Enterprise Forum

Enterprise Definitions (DFE, 2010)

Enterprise
G! aSd 27T & (thatfcdn@nableyaRultlirdiofiidnaveiBnSdieativity, risk taking and
SY i NBLINBY SdzNE KA LJE

Entrepreneurship
G{LRAGAY 3T 2 LIJI2 NI dzy
02 62NJAy3 NBFfAGA

AGASaT ONBIGAYI ySs6 ARSIA | yR
Sa¢

Enterprise Education

dThe core principle of Enterprise Education is to ensure young people are well equipped in facing the
challenges of the world of work and entrepreneurship, resulting in a positive outcome for individuals,
communities and the econ@né
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Appendix 3

- Further and Higher Education Enterprise Survey
- Primary and Secondary Education Enterprise Survey
- Work Placement Survey to Businesses
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Enterprise Skills in Further & Higher Education Survey (Survey distributed using Bristol Online)

Survey Questions (Page 1 of 5)
Introduction

1) On behalf of which school are you completing this survey?

2) What is your job title?

Enterprise Leadership

3) Does your institution have a senior managesponsible for enterprise education?
Yes[] e

If this is not you, please provide the name and contact details of this person:

Name: Email: Tel:

4) Does your institution have an enterprise-aainator*, or similar, with specific responsibilities?
Yes[] e

*This should not be an administrative role

Definitions

These definitions will help our understanding of the context in which you approach the questions in the survey.
5) Has your institution prepared a definition of the teM@nterprise R dzOl G A 2 y QK

Yes[] e

If so, please summarise below:

6) How wouldyour institutiondefine ¥nterprisingd S K I @A 2 dzZND K

n?

7) Would these definitions be consistent across the institution?

Yes[] )
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Survey Questions (Page 2 of 5)

In-curricular provision of Enterprise & Entrepreneurship

8) Does your Institution provide enterprise and/or entrepreneurship provision in the following areas:
(] Full awards or qualifications in enterprise and/or entrepearship
(] Credit bearing enterprise and/or entrepreneurship modules
[1 Embedded modules* with enterprise and/or entrepreneurship

[1 Noncredit bearing extracurricular activities

If so, please list the awards/ modules:

*Embedded modules: Where aspedfenterprise and/or entrepreneurship are at least 50% of the module
content: including creativity & problem solving, innovation, intellectual property management, managing a
professional practice, business planning and social enterprise.

9) How is the enterprise policy of the institution established within the activities of the institution?

Extracurricular provision for Enterprise & Entrepreneurship

10) Does your institution employ staff to support extracurricular student enterprise activities?

Yes[] e

11) Which of the following extreurricular activities does your institution provide?

Ideas and planning
[] Business plan/ ideas competitions
[] Enterprise/ entrepreneurship workshops
] Enterprise/ entrepreneurship summer schools
Entrepreneur events
Venture Creation
Start up support programmes
Enterpriseawareness events
Student enterprise conferences
Access to funding workshops
Investor Events
Mentoring for start ups
Technical, professional, funding & specialist advice

Oooodon

Survey Questions (Page 3 of 5)
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Enterprise Skills Development
[ Enterprise/Entrepreneurship training programmes
[ Careers Service Events/ Workshops
[] Student Enterprise Placement Programmes
] Student employability workshops
[] Placements or internships with entrepreneurs and small businesses
] Personal coaching
Networking Events
] NetworkIntroduction events
[] Student Enterprise Club or Society
Workshops/ Events specifically targeting
[] Social enterprise/ entrepreneurship
[] Creative industries
[] Science & Technology
[] Ethnic Minority students
] Female students
[] Other

12) Doesyour institution supporstudents andyraduates looking to statip new businesses?

Yes[] e

If yes, please describe the support you offer:

Measurement
13) Doesyour institution have a method of recointy, assessingnd reviewing student enterprise learning

Yes[] e

If so, please describe:

Funding/ Support

14) Does your institution hava budget for enterprise resources/ activities?

Yes[] e
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Survey Questions (Page 4 of 5)

15) What is the source of funding for your enterprise activity?

1 University/College Core Funds ] Overseas Foundation
[] University/ College Special Funds [] Private Sector Funds
] Central Government Contracts ] Paid Fee Income

[] EU Funding [] Endowments

[] International country specific initiative ~ [_] Sponsorship

[] Global Agency [] Other (Please describe)

16)! NB ylFGA2ylFf 13SyOASa 6Sd®3d b/ D9k |, 2dzy3d 9y i SNLIN
provision?

Yes[] e

If so, please specify

Work Experience
17) Does your institution have any direct company/ business input in to the curriculum?

Yes[] e

If so,pleasegive examples

18) Which of the following work experience opportunities does your institution offer to students and
graduates?

] Knowledge Transfer Partnerships

[ Industrial Placements (1 year+)

[] Graduate Internship schemes

[] Work experience/ student placements

] Work-based Learning

[1 Apprenticeships

[] Advanced Apprenticeships

[1 Volunteering

[1 Continuous Professional Development (CPD)
[1 Other Please speciy
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Survey Questions (Page 5 of 5)

19) How do you communicatine offer and purpose of work placements boisinesses?

Thank You

Please provide your contact information, so we can contact you with regard to the enterprise workshops we will be
running

Name:

| |
Email:

| |

Tel:

Finally, please use this space if you have any further comments that may be relevant to the project:

Thank you for completing this survey.

If you have any questions or queries please contact: Daniel.lord@chi.ac.uk
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Enterprise_Skills _in_Primary and Secondary Education (Survey Distributed using Bristol Online)

| 72410 | 34763355 | 72536

Introduction

1. On behalf of which school are you completing this survey?

I Select an answ er vl

2. What is your job title?

Enterprise Leadership

3. Does your school have a senior member of staff responsible for enterprise education?

C Yes o No

If this is not you, please provide the name and contact details of this person below:

Name:

Email:

Tel:

4. Does your school have an Enterprise Co-ordinator*, or similar, with specific responsibilities?

o Yes o No

*This should not be an administrative role

5. Does your school aim to develop and promote an enterprise culture among staff and pupils?

o

r-
Yes  Notcurrently
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These definitions will be useful for our understanding of the context in which you approach the questions in

the survey.

6. Has your school prepared a definition of *Enterprise Education?

o Yes o No

a. If so, please summarise below:

1 il

* This involves giving young people the opportunity to be enterprising through applying their

knowledge, skills and attributes

7. How would your school define 'enterprising behaviour'?

o Yes o No o n/a

[—

i of

8. Would these definitions be consistent throughout the school?

72410 34763373

72536

In-curricular provision of enterprise & entrepreneurship

curriculum?

9. Does the school have a policy/ guidelines for enterprise education in the

a. Problem solving

C Yes c No

b. Decision making

& Yes & No

. o

Yes No
d. Teamwork
O Yes © No
e. Leadership
O Yes © No
f. Continuous Improvement
O Yes © No

10. In which of the following areas does the school provide pupils with experiences/ skills:

¢. Communicating & presenting ideas
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11. Are teachers encouraged to develop pupils' enterprise skills across the curriculum?

- (" " .
Yes No Work in progress

Extracurricular provision for enterprise & entrepreneurship

12. Has time been set aside in extracurricular activity for enterprise activities?

. - " .
Yes No Work in progress

13. If so, which of the following activities do you run:

a. School Business

i i

Yes No
b. Enterprise Club
i i

Yes No

c. Enterprise Week
Yes No
d. Work Experience trips
i i
Yes No
e. Competitions
i i
Yes No

f. Fund Raising

T T
Yes No
g. Enrichment activities
i -
Yes No
h. Mini enterprise activities
T r*
Yes No
i. Other

14. Does the school encourage the progression* of enterprise skills?

- (" " .
Yes No Work in progress

a. If so, how is this achieved?

K1 il

*Progression refers to the enterprise experiences and skills a student has developed, and
increasing the level of this enterprise activity as they progress through education
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| 72410 | 34763383 | 72536

Measurement

15. Does the school have a method of recording, assessing and reviewing student enterprise
learning?

& Yes & No

If so, what is the measurement method?
I Select an answ er j

If you selected Other, please specify:

Funding/ Support:

16. Does your school have a budget for enterprise resources/ activity?

¢ Yes ¢ No

17. Where does funding for your school's enterprise activity come from?

a. Main School Budget

o Yes o No

b. Specialism fund

& Yes & No

c. Self funded

& Yes & No

d. Fund Raising

& Yes & No

e. Sponsorship

& Yes & No

f. Career & Enrichment budget
Il."‘ O
Yes No

g. Other (please state):

18. Are any external agencies involved in supporting your school's enterprise provision?

o Yes S No

19. If so, please specify:

a. West Sussex Education Business Partnership

¢ Yes ¢ No

b. Young Enterprise
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- -
Yes No
c. Local business community
- -
Yes No
d. Chamber of Commerce
- -
Yes No
e. Voluntary organisations
T T
Yes No
f. Other:
| 72410 | 34763392 | 72536

20. Does your school work with any businesses that have direct input in to the curriculum?

t_"‘ t_"‘
Yes No

If so, please give examples:

-

[~
1 il

21. Would your school like more support in developing sustainable partnerships with external
organisations?

i i
Yes No

22. Does your school actively pursue links with local businesses?

- - . )
Yes No Work in progress

If so, please detail any relevant examples:

rS

[
K1 il
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Survey Questions for Businesses (Survey distributed using Bristol Online)

1) Has your business offered work experience glacement to a pupil, student or recent graduate, in

the last
Yes

l.a)

1.b)

3yearsIL¥ &2dz ' YyASSNBR Wy3 Q>
No

Where did the student come from?

School

College

University

Other (please state) e.g. training provider, jEmtre plus

If the student was 16 or over, was the placement waged?

Waged Unwaged

1.c)

1.d)

What was the type of placement?

Work experience
Apprenticeship

Industrial Placement

Graduate Internship

Knowledge Transfer Partnership
Other (pleasestate)

Please state the length of the placement in total

LX S &as 32

1.e) What was your primary purpose for offering the work placement?

To improve the business

To benefit the individual

To identify potential future employees
Other (please state)

2) What benefits does your business receive from offering work placements?

3) Please give an example of a typical project for a placement student you have taken on

A0NF AIKIG

4) What are the main barriers your business faces when considering whetheffer work placements?
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